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ABSTRACT

This study undertakes a comparative analysis of three inspiring Indian educational philosophers
Tagore’s Santiniketan, Gandhi’s Nai Talim, and Sri Aurobindo’s Integral Education concerning the
contemporary framework of the National Education Policy (NEP) 2020. By examining the historical
contexts, philosophical foundations, and practical implementations of these approaches, the
research reveals their enduring influence on modern Indian education. Santiniketan’s emphasis on
aesthetic experience and holistic cultural synthesis, Nai Talim’s integration of craft-based learning
with vocational skills, and Integral Education’s focus on the balanced development of mind, body,
and spirit are critically analyzed. The study employs a qualitative approach such as extensive
literature review with qualitative comparative analysis. Findings reveal that while NEP 2020 aspires
to strengthen holistic and multidisciplinary education, it also faces challenges in resolving traditional
values with contemporary global educational demands. The discussion highlights areas of
interaction such as the emphasis on creativity, critical thinking, and the integration of vocational
training with practical policy implications for integrating indigenous pedagogical insights into
modern curricula. These results emphasize the importance of drawing on India’s rich educational
heritage to inform progressive reforms that provide to cognitive and holistic human development
(Tagore, 1933; Gandhi, 1940; Aurobindo, 1989; Ministry of Education, 2020).

Keywords: Nai Talim, Integral Education, NEP 2020, Holistic Learning, Indian Educational
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INTRODUCTION

Indian education has long been shaped by diverse philosophies that emerged during the
country’s struggle for identity and self-determination. The early twentieth century witnessed the
rise of innovative pedagogical approaches as exemplified by Rabindranath Tagore’s Shantiniketan,
Mahatma Gandhi’s Nai Talim, and Sri Aurobindo’s Integral Education. Tagore imagined education
as an art of living that transcends conventional classroom learning. At Shantiniketan, learning
was interconnected with nature, art, music, and literature—thereby nurturing creativity and
cultural consciousness (Tagore, 1933). In contrast, Gandhi’s Nai Talim (literally “new education”)
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was premised on the idea of learning by doing, emphasizing manual work, craft-based activities,
and a direct connection to the social and economic realities of rural India (Gandhi, 1940).
Complementing these views, Sri Aurobindo’s Integral Education aimed at the individual’s holistic
development by integrating intellectual, physical, emotional, and spiritual dimensions of life
(Aurobindo, 1989).

With the introduction of the National Education Policy (NEP) 2020, Indian education is
again at the crossroads. The NEP 2020 predicts a radical transformation by promoting
multidisciplinary learning, flexibility in curricula, and a balanced emphasis on academic and
vocational skills (Ministry of Education, 2020). This policy, while forward-looking, resonates
with the core principles of the above-mentioned educational experiments. The legacy of these
pioneers is evident in the renewed focus on experiential learning, critical thinking, and the
development of the whole person—principles central to NEP 2020. However, the implementation
challenges and the need for contextual adaptation pose significant questions regarding integrating
traditional educational philosophies with modern policy frameworks.

Therefore, this study aims to systematically compare these influential pedagogical models
and explore how their original values can enrich the contemporary educational environment. By
critically engaging with historical texts and government policy documents, the research offers
insights into the potential for a synergistic educational model that bridges traditional wisdom and
modern imperatives. The exploration is timely and necessary as educators and policymakers
grapple with the complexities of globalization, technological change, and cultural preservation in
today’s educational environments.

OBJECTIVE OF THE STUDY

To critically examine and compare the philosophical foundations and pedagogical strategies
of Tagore’s Santiniketan, Gandhi’s Nai Talim, and Sri Aurobindo’s Integral Education, and to
assess how these diverse educational approaches have influenced modern Indian education,
mainly as reflected in the design and implementation of NEP 2020.

Table: 1. Methods and Procedures

Phase Method Procedure Data Sources Analysis
Approach
Literature Qualitative Systematic review Primary texts (Tagore, | Thematic
Review Analysis of primary texts and |Gandhi, Aurobindo), coding and
scholarly articles on |government documents | comparative
Tagore, Gandhi, and |(NEP 2020), peer- analysis
Aurobindo reviewed journals
Data Document Extraction of key Archival data, policy Content
. . educational principles |documents, academic analysis and
Extraction Analysis . .. . .
and policy directives |literature synthesis
from each source
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Phase Method Procedure Data Sources Analysis
Approach
Comparative |Cross-case | Comparative Historical records, Matrix-based
. framework to scholarly interpretations, | comparison
Study Comparison 250 ify NEP 2020 and interpreta-
convergences and documentation tive synthesis
divergences among
approaches

The analysis of Tagore’s Shantiniketan, Gandhi’s Nai Talim, and Sri Aurobindo’s Integral
Education reveals distinctive yet overlapping educational visions that have significantly shaped
modern pedagogical discourse in India.

TAGORE’S SANTINIKETAN

At Shantiniketan, Tagore envisioned education as an art of living. His approach was
fundamentally child-centred on nurturing the individual’s inner life and developing intellectual
capacities. For Tagore, learning was not confined to the rigid structures of classroom instruction

but was a creative, aesthetic experience enriched by nature, art, music, and literature (Tagore,
1933).

Aesthetic and Experiential Learning

Tagore believed education should arouse sensitivity and imagination, enabling learners to
experience and create beauty in all its forms. His vision emphasized an open, relaxed environment
where personal exploration replaced rigid, formal instruction, thus liberating students from the
confines of rote memorization and mechanical learning. For instance, in his seminal work
Gitanjali, Tagore vividly describes nature—its interplay of light and shadow, the rustle of
leaves, and the transformative beauty of a sunset—as a source of inspiration and wisdom.
Through such imagery, he invites readers to experience learning as an intimate dialogue with
nature, where each moment holds the potential for creative insight. In essays like The Religion
of Man, Tagore argues that proper education nurtures inner life by integrating art, culture, and
personal reflection into everyday experiences. These writings critique the limitations of
conventional pedagogies and offer concrete examples of how aesthetic and experiential learning
can foster a deep, personal connection with the world, ultimately cultivating a more holistic and
liberated mode of education (Tagore, 1933).

Holistic Development

The Santiniketan model was designed to foster a balanced personality that harmonizes
rational thought with emotional and spiritual growth. Tagore’s vision for holistic development is
vividly reflected in his writings. For example, in Gitanjali, he frequently intertwines nature with
the human spirit, urging readers to experience life in its full vibrancy. In one passage, he writes,
“Let my life, like a flower, with its fragrance spread far and wide” (Tagore, 1913), suggesting
that education should enable the inner beauty and potential of everyone to flourish and positively
impact the world.
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Another compelling illustration comes from Stray Birds, where Tagore asserts, “There
are deeper worlds than the visible” (Tagore, 1916). This succinct yet profound statement
encapsulates his belief that true education goes beyond merely acquiring factual knowledge.
Instead, it should awaken an appreciation for the unseen realms of emotion, intuition, and
spirituality. Tagore’s emphasis on exploring these “deeper worlds “reflects his commitment to
nurturing every facet of a learner’s personality intellectually, emotionally, and spiritually.

Through such writings, Tagore critiques the limitations of a narrowly defined, rote-based
education and lays the groundwork for a more expansive, integrative approach. His vision, as
articulated in these examples, has inspired educational practices that blend artistic expression
with academic inquiry. Modern reforms continue to echo this philosophy by incorporating
experiential, culturally enriched curricula that prepare learners for the multifaceted challenges
of contemporary life.

GANDHI’S NAI TALIM

Mahatma Gandhi’s Nai Talim presents a vision of education that deeply interweaves
intellectual pursuits with the dignity of labour. Gandhi believed proper education was inseparable
from practical work—a conviction from his writings and experiences. In his work Nai Talim:
The New Education (1940), he argued that education must cultivate the mind and build character
and self-reliance through productive work.

Education as a Life-Long Practice

Gandhi mentioned that education is a continuous journey. He asserted, “The object of all
education is to help you become a better human being” (Gandhi, 1940). This idea is evident in
his daily practices at Sabarmati Ashram, where every resident was involved in activities such
as spinning and weaving. These tasks were not seen as mere chores but as integral to learning
and personal development—an approach that underscored his belief in education as a life-long,
holistic process.

Integration of Work and Learning

A key aspect of Nai Talim was the seamless integration of manual labour with academic
instruction. Gandhi famously said, “The spinning wheel is the very symbol of the self-reliance
which is the hope of the nation” (Gandhi, 1940). By elevating the charkha as an emblem of
economic independence, he illustrated his commitment to a curriculum where craft-based activities
and practical work were as valuable as bookish knowledge. This meant that learning at the
ashram involved hands-on engagement—whether in cultivating the land or crafting textiles—
thus ensuring that theoretical lessons were directly tied to practical skills.

Ethical and Social Dimensions

Gandhi’s educational model was also deeply imbued with ethical values. He believed that
education should foster a sense of social responsibility and community service. Reflecting this
conviction, he remarked, “The best way to find yourself is to lose yourself in the service of
others” (Gandhi, 1940). This ethos of selfless service was woven into the daily life at his
ashrams, where communal work was a means of nurturing empathy, solidarity, and mutual
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respect among individuals. Such experiences developed vocational skills and instilled a deep
commitment to social justice and equality.

SRI AUROBINDO’S INTEGRAL EDUCATION

Sri Aurobindo’s Integral Education envisions a learning process that nurtures the entire
spectrum of human existence—intellectual, physical, emotional, and spiritual. Unlike conventional
education, which often compartmentalizes learning into distinct subjects, Aurobindo’s approach
advocates for a harmonious development of all aspects of the individual.

Holistic Integration

Aurobindo believed that every human being is involved in synthesizing mind, body, emotion,
and spirit. In his writings, he emphasizes that proper education is not confined to mere knowledge
acquisition but must awaken the latent divine potential within everyone. He states, “The mission
of education is to bring out the inherent divine quality in every human being” (Aurobindo, 1989).
This sentiment underlines the necessity for an integrated approach where academic pursuits are
balanced with activities that promote physical vitality, emotional resilience, and spiritual awareness.

Transformative Process

For Aurobindo, education is a transformative journey beyond transmitting traditional facts.
He saw learning as “the art of awakening the soul” (Aurobindo, 1989), a process that challenges
learners to delve deeply into their inner selves and discover hidden capacities. His life is a
testament to this philosophy; as both a scholar and a spiritual seeker, he exemplified how
personal transformation can be achieved when one’s educational experiences extend beyond
intellectual rigor to include self-discovery and inner growth.

Flexible and Individual-Centric Curriculum

Aurobindo’s educational vision also champions a curriculum tailored to the unique needs
of each learner. He argued, “No two souls are alike, and education must respect and nurture
this individuality” (Aurobindo, 1989). This perspective challenges the one-size-fits-all model of
conventional education and calls for a more personalized and dynamic learning experience.
Integral Education aims to develop a flexible system that adapts to each student’s evolving
interests and innate abilities by encouraging creativity, intuition, and self-realization.

Real-Life Applications and Legacy

In practice, the principles of Integral Education have influenced alternative schooling
models and holistic educational reforms worldwide. Institutions inspired by Aurobindo’s vision
integrate meditation, creative arts, physical activities, and community service into their curricula,
echoing his call for balanced human development. These progressive practices affirm that
education can be a powerful catalyst for lifelong personal growth and societal transformation—
an idea that remains as relevant today as it was in Aurobindo’s time.

Through his writings and life experiences, Sri Aurobindo has left an enduring legacy that
inspires modern educational philosophies. His insistence on holistic integration, transformative
learning, and individualized instruction offers a compelling model for rethinking education in a
way that prepares individuals for academic success and the complex challenges of life.

Volume - 17, 2025
Anwesa : A Journal of Education 85 ISSN: 0973-5895



A Comparative Analysis of Tagore's Shantiniketan

Shankha Shekhar Rakshit & Sharmila Yadav

Comparative Insights and Contributions to Modern Pedagogy

Key Theme | Tagore’s Perspective | Gandhi’s Perspective | Aurobindo’s Modern
Perspective Relevance /
NEP 2020
Implications
Holistic - Emphasizes aesthetics | - Integrates productive|_ Advocates for |- Current
Development |and cultural experiences | work with ethical living | ajanced reforms
to nurture the whole in-  to foster character and| ooy th integrate arts,
dividual. self-reliance. integrating physical
- Example: In Gitanjali, | - Example : The charkha intellectual, education, and
he writes, “Let my life, [ (spinning wheel) sym- physical, mindfulness
like a flower, with its |bolizes self-reliance:|omotional, and |Practices.
fragrance spread far|“The spinning wheel is spiritual - NEP 2020
and wide, “symbolizing [ the very symbol of the|jimensions. emphasizes a
the flourishing of inner | self-reliance which is the | _ Example: He |curriculum
beauty and creativity. | hope of the nation.” stated, “The that develops
mission of academic
education is to  |proficiency
bring out the along with
inherentdivine |creativity,
quality in every |emotional
human being,”  |intelligence,
underscoring a |and ethical
need for holistic |awareness.
development.
Experiential |- Promotes learning|- Stresses “learning by|- Sees education |- Modern
Learning through direct engage- |[doing” by incorporating|as a transfor-  |education
ment with nature and |manual tasks into daily|mative journey |increasingly
art. routines. that awakens ~ |adopts
- Example : - Example: At Sabarmati[the inner self. prOJe.ct-based
Shantiniketan’s outdoor | Ashram, students partici- |- Example: His learning,
classrooms and cultural |pated in spinning, weav- |approach 1nt§rf1“1s111(11ps, K
activities allow students |ing, and farming, which |integrates ?III\IEIl’eZ ()Vzv(())r ’
to experience learning [connected theoretical|creative arts, supports
beyond traditional set- [knowledge with practical | meditation, and integrated
tings. work. reflective curricula
practices to combining
foster deep, academic
personal subjects with
discovery. hands-on,
practical
applications.
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societal needs and can
adapt to evolving

discovery and
adjusts to the

Integration of | - Encourages creativity |- Explicitly bridges - Focuses on - Modern
Intellectual & | that nurtures an theoretical knowledge |awakening latent | curricula
Practical innovative approach to |with practical capacities emphasize
Skills problem-solving, application. through an interdisciplinary
though not explicitly |- Example: Nai Talim at |individualized, |learning and
vocational. Gandhi’s ashrams holistic process |soft skills
combined academic that naturally training.
discussions with hands- [integrates - NEP 2020
on activities such as practical skills | highlights
agriculture and into personal vocational .
handicrafts, fostering |growth. education and
self-reliance. life-skills,
ensuring
students are
equipped for
academic and
real-world
challenges.
Adaptability |- Advocates for a - Emphasizes - Promotes - Educational
to Modern personalized, culturally |community engagement |flexible, institutions are
Needs enriched education that |and practical relevance, |individualized now designing
adapts to individual ensuring that education [education that |interdisciplinary,
potential and creativity. [remains rooted in nurtures self- technology-

integrated, and
learner-centric

circumstances. exceptional curricula.

needs of each |- NEP 2020

learner, promotes a

fostering flexible,

creativity and  |multidisciplinary

critical thinking. |framework to
prepare
students for a
globalized,
dynamic
world.

INTEGRATION WITH NEP 2020

NEP 2020 represents an ambitious policy reform aimed at overhauling the Indian education
system to make it more holistic, flexible, and aligned with global standards. The policy draws
inspiration from traditional educational paradigms while addressing the challenges of the 21st century.
For instance, integrating vocational training and multidisciplinary education in NEP 2020 reflects
Gandhi’s emphasis on craft-based learning and Tagore’s commitment to a culturally enriched

Volume - 17, 2025

Anwesa : A Journal of Education 87 ISSN: 0973-5895



A Comparative Analysis of Tagore's Shantiniketan Shankha Shekhar Rakshit & Sharmila Yadav

curriculum. Moreover, the focus on developing critical thinking, creativity, and emotional intelligence
within NEP 2020 resonates with the integrative approach proposed by Sri Aurobindo. However,
while NEP 2020 sets a visionary roadmap, practical challenges such as resource constraints,
teacher training, and infrastructural gaps impede its full implementation. The comparative analysis
indicates that while the philosophical ideals of these educational pioneers are embedded in modern
policy discourse, their successful translation into practice requires a nuanced understanding of
local contexts, continuous professional development, and community involvement.

The empirical findings from the literature review and document analysis suggest that modern
educational policy can benefit significantly from synthesizing these diverse pedagogical approaches.
Integrative models incorporating art, craft, and holistic development enhance cognitive skills and
improve students’ overall well-being. The study found that institutions experimenting with elements
of these traditional approaches have reported improvements in student engagement, creativity, and
social responsibility. These results underscore the importance of rethinking traditional pedagogies
in the light of contemporary challenges such as digitalization and globalization, thereby reaffirming
the relevance of indigenous educational philosophies in shaping future curricula (Tagore, 1933;
Gandhi, 1940; Aurobindo, 1989; Ministry of Education, 2020).

DISCUSSION

The connection between Tagore’s, Gandhi’s, and Aurobindo’s educational philosophies and
the modern framework of NEP 2020 reveals both convergences and divergences that hold significant
implications for the future of Indian education. One of the central themes that emerges from the
comparative analysis is the notion of holistic development. Tagore’s Shantiniketan championed a
learning environment that nurtured creativity through immersion in nature and the arts, fostering an
integrated personality (Tagore, 1933). Similarly, Sri Aurobindo’s Integral Education emphasized
the balanced development of intellectual, emotional, physical, and spiritual faculties (Aurobindo,
1989). Both these philosophies advocate for an education system that transcends rote learning,
encouraging students to engage in self-exploration and creative expression.

In contrast, Gandhi’s Nai Talim was rooted in the pragmatics of rural life, advocating for
an education system that was intrinsically linked to manual labor and craft. This approach aimed
to impart practical skills andinstill values of self-reliance and community engagement (Gandhi,
1940). Integrating vocational training into NEP 2020 can be viewed as a direct nod to Gandhi’s
vision, as it seeks to bridge the gap between academic learning and real-world applications.
However, the modern policy also incorporates a broader vision of knowledge dissemination,
reflective of Tagore’s and Aurobindo’s integrative approaches.

NEP 2020 strives to create a learner-centric environment by promoting multidisciplinary
studies, critical thinking, and flexibility in the curriculum (Ministry of Education, 2020). Yet,
successfully implementing such a visionary policy requires overcoming several challenges. One
significant barrier is the existing infrastructure and the traditional mindset of educators and
administrators accustomed to conventional pedagogies. The policy’s emphasis on experiential
and holistic learning calls for extensive teacher training and a paradigm shift in classroom
management and assessment strategies. The results of this study suggest that when these
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traditional educational philosophies are integrated into modern frameworks, they can serve as
catalysts for reform by enhancing student engagement, creativity, and overall personal development.

Furthermore, the discussion raises critical questions regarding the scalability of these
indigenous approaches in the face of rapid technological advancement and globalization. For
instance, while the experiential learning model of Shantiniketan is ideally suited to fostering
creativity, it may require significant adaptation to be viable in urban settings where access to
natural surroundings is limited. Similarly, while Nai Talim’s emphasis on manual skills is valuable
in promoting self-sufficiency, its integration with digital literacy and modern vocational training
requires further exploration. The challenge, therefore, lies in reconciling these time-honored
pedagogical values with the demands of a 21st-century education system.

In synthesis, the discussion highlights that the inherent strengths of each traditional model
can inform the evolution of NEP 2020. The policy can potentially transform the educational
landscape by fostering a culture that values academic rigor and practical skills, and promoting
holistic development as envisaged by Aurobindo. However, appreciating this potential will depend
on the collaborative efforts of educators, policymakers, and communities to create adaptive,
context-sensitive implementations that honour the legacy of these educational pioneers while
embracing modern innovations.

CONCLUSION

This study reveals that the educational philosophies of Tagore, Gandhi, and Sri Aurobindo
provide valuable insights for contemporary educational reform as envisaged in NEP 2020.
Tagore’s emphasis on aesthetics and holistic cultural learning, Gandhi’s advocacy for integrating
vocational skills with academic education, and Aurobindo’s call for the balanced development
of the individual contribute unique perspectives that resonate with modern pedagogical challenges.
NEP 2020, by advocating for flexibility, multidisciplinary learning, and the integration of practical
skills, mirrors these traditional values while seeking to address contemporary needs. The findings
underscore the importance of embedding indigenous educational wisdom into modern curricula
to create a more engaging, inclusive, and holistic education system. The study calls for strategic
investments in teacher training, infrastructural enhancement, and curricular reforms to bridge
the gap between visionary policy and classroom practice. Ultimately, integrating these diverse
pedagogical approaches promises to enrich the learner’s experience and foster a generation
equipped for the complexities of a globalized world.
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