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PREFACE

Ramakrishna Mission Brahmananda College of Education previously
named as Ramakrishna Mission Boys' Home Brahmananda P.G.B.T. College,
Rahara with the PG.B.T. Course of studies was under the joint auspicious of
R.K.Mission Boys' Home, Rahara and the Director of Public Instruction, West
Bengal upto the academic session 1998-99.

The College was duly affiliated to Calcutta University and the B.Ed.
Course of studies was accordingly introduced from the academic session 1999-
2000. In the year 2002 the College was recognized by the NCTE.

Our motto is to impart "Man-making Education". Global prosperity has
not ceased uninterrupted tyranny of discrimination and exploitation. Injustice to
the human soul breeds violence. Educated persons can not be luxuriated in this

vicious circle.

Our Journal tries to explore human resources to sensitize in-service and
pre-service teachers.

We express our gratefulness to the College and University teachers who
have provided articles and valuable supports for the journal.

Dr. Kousik Chattopadhyay and Sri Malayendu Dinda have put lot of
efforts to make this Journal success.

Swami Kedaratmananda
Principal
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The longest night seems to be passing away, the sorest trouble
seems to be coming to an end at last, the seeming corpse
appears to be awakening, and a voice is coming to us, — like
a breeze from the Himalayas, it is bringing life into the almost
dead bones and muscles, the lethargy is passing away, and
only the blind cannot see, or the perverted will not see, that
she is awakening, this motherland of ours, from her deep
long sleep. :
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HUMAN RIGHTS EDUCATION : VISION AND ACTION

Dr. Subrata Saha (Reader)
Department of Education, Rabindra Bharati University,
56A, B.T.Road, Kolkata-700050

Humfzn rights education involves learning about one’s own rights and those of others,
but it goes beyond this to include learning that human rights are a shared responsibility
with practical consequences for how we live together. Thus human rights education is about
acquiring not only knowledge but also skills and the ability to apply them, it is not only
about developing values, attitudes and behaviour that uphold human_rights but also about
taking action to defend and promote them. It involves learning about human rights threugh
the practice of human rights. In the present article an attempt has been made to highlight
the conceptual understanding of the phenomena and principles of implementing human

rights education at the school level.

Introduction . .

“The World Conference on Human Rights considers human rights education training
and public information essential for the promotion and achievement of stable and
harmonious relations among communities and for fostering mutual understanding, tolerance
and peace.” A

Human rights education refers to education, training and information aiming at
building a universal culture of human rights through the sharing of knowledge, imparting of
skills and moulding of attitudes. st

Human rights education encompasses : .

a) Knowledge and skills : It includes learning about human rights and mechanisms
for their protection, as well as acquiring skills to apply them in daily life;

b)  Values, attitudes and behaviour : Developing values and reinforcing attitudes
and behaviour which uphold human rights are essential components of human
rights education; :

¢) Action : It means taking action to defend and promote human rights.

“Human rights education involves learning about one’s own rights and those of
others, but it goes beyond this to include learning that human rights are a shared
responsibility with practical consequences for how we live together... It involves learing
about human rights through the practice of human rights.”

(Message from Mr Koichiro Matsuura, Director-General of UNESCO, on the occasion of
Human Rights Day-10 December 2004.)

Objectives of the World Programme for Human Rights Education
The objectives of the World Programme for Human Rights Education are :
a) to promote the development of a culture of human rights;
b) to promote a common understanding, based on international instruments, of
basic principles and methodologies for human rights education;




a)

b)

2

h)

Principles for human rights education activities
Educational activities within the world programme shall :

* “encourage participation, enjoyment of human rights and the full development of

Human rights education in the school systems
Human rights need to be learned through both content transmission and experience, and
be practiced at all levels of the school system.

In this sense, human rights education promotes a rights-based approach to
education and should be understood as a process that includes :

to ensure a focus on human rights education at the national, regiona] and
intemational levels;

to provide a common collective framework for action by all relevant actors.
to enhance partnership and cooperation at all levels; ’
to take stock of and support existing human rights education programmes, t

highlight successful practices, and to provide an incentive to continue and/or
expand them and to develop new ones.

promote the interdependence, indivisibility and universality of human rights,
including civil, political, economic, social and cultural rights and the right to
development;

foster respect for and appreciation of differences, and opposition to
discrimination on the basis of race, sex, language, religion, political or other
opinion, national, ethnic or social origin, physical or mental condition, and on
other bases;

encourage analysis of chronic and emerging human rights problems (including
poverty, violent conflicts and discrimination), which would lead to solutions
consistent with human rights standards;

empower communities and individuals to identify their human rights needs and
to ensure that they are met;

build on the human rights principles embedded within the different cultural
contexts and take into account historical and social developments in each
country;

foster knowledge and skills to use local, national, regional and international
human rights instruments and mechanisms for the protection of human rights;
make use of participatory pedagogies that include knowledge critical analysis
and skills for action furthering human rights;

foster teaching and learning environments free from want and fear that

the human personality;

be relevant to the daily life of the learners, engaging them in a dialogue about
ways and means of transforming human rights from the expression of abstract
norms to the reality of their social, economic, cultural and political conditions

ﬁ" Anwesa — 2 ’ —




(2) “Human rights through education” : It means ensuring all the components
and processes of learning, including curricula, materials, methods and training conducive
to the leaming of human rights;

(b) “Human rights in education” : It signifies ensuring the respect of the human
rights of all actors, and the practice of rights, within the education system.

Components of human rights education in the primary and secondary school
system : -

The five major components identified for this purpose on the basis of successful
experiences as well as studies and research may be stated as follows.

A. Policies

The following measures correspond to key features of | policy-making for human
rights education within the school system : ’

a) Adoption of a participatory approach to policy development by.involving
‘nongovernmental organizations (NGOs), teachers associations and unions,
professional and research bodies, civil society organizations and other

. stakeholders in the preparation of educational policy texts;

b) Development of policies and legislation for a rights-based approach to||
education and human rights education :

¢) Ensuring coherence in policy development

d) Inclusion of human rights education in the curriculum :

o  Relevant policies must be based on relevant research in human rights
education;

o In the overall national curriculum and educational standards, human rights
values, knowledge and attitudes as basic skills and competenmes must
be acknowledged.

e A national curriculum specifically for human nghts education, setting out
concepts and goals, teaching and learning objectives and approaches is
to be prepared. :

e The status of human rights education within the curriculum is to be
defined according to the school level, and possibly as obligatory or
optional, subject based and/or cross-curricular (whereby human rights are
included in all curriculum subjects);

o  The teaching and learning of human rights must be made a full-fledged
and explicit component particularly of citizenship education, social studies
and history;

e  The teaching and leaming of human rights also occupy a full-fledged and
explicit component of the school-based curriculum (teaching and learning
programmes decided by schools);

e  Human rights education needs to be included in vocational education and

..g;
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o  Textbooks are to be revised in line with human rights principles and
development of specific textbooks for human rights education is equally

~ important;

e  Human rights-based approach to school governance, Management,
discipline procedures, inclusion policies and other regulations anq
practices affecting the school culture and access to education is to pe
established,;

e Development of appropriate procedures for the assessment of and
feedback on students’ achievements on human rights values, knowledge
and attitudes is to be done;

fy  Adoption of a comprehensive training policy on human rights education.

B. Planning, policy, implementation
The following aspects are indicative of good practice for the organization of policy
implementation and for key implementation measures by national aqﬂmrities:
a)  Organization of policy implementation
e  An implementation strategy is to be prepared in the field of human rights
education: the type of measures, the division of tasks and identification of
responsibilities of relevant educational institutions, the communication and
cooperation procedures, the timeline for the policy implementation etc.
e  Cooperation between the different sectors and departments related to
human rights and human rights education, including those dealing with
social and legal issues, youth, gender, etc. is to be ensured.

b) Measures for policy implementation: It requires

e allocation of sufficient resources (ﬁnanc1a1 human, time) for human rights
education

e  establishing appropriate mechanisms for involving stakeholders in policy
development and implementation,

e piloting the human rights education approach in a selection of schools
before mainstreaming it into the whole education system;

e  encouraging research on the knowledge of human rights, practices of
human rights education in schools, students’ leaming outcomes and the
impact of human rights education;

o establishing a rights-based quality assurance system (mcludmg school self-
evaluation and development planning, school inspection, etc.) for human
rights education; '

C. The learning environment :

The term “Learning environment” mainly addresses issues related to school
governance and management. It does not include other aspects of the learning
environment, such as school supplies, sanitation, health, clean water, food, etc. It aims at
developing a culture of human rights, where human rights are practiced and lived within
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the school community and through interaction with the wider surrounding community. A
rights-based school will ensure the existence and effectiveness of the following
elements :

a)  Policy statements and implementation provisions for human rights in the school
| will be explicit and shared and will include:
| e a charter on students’ and teachers’ rights and respon51b111tles

e a code of conduct for a school free of violence, sexual abuse,
harassment and corporal punishments, including procedures for resolving
conflicts and dealing with violence and bullying;

e  non-discrimination policies protecting all members of the school
community including admissions, scholarships, advancement, promotion,
special programmes, eligibility and opportunities;

o the recognition and celebration of human rights achievements through
festivities, awards and prizes;

b) Teachers in a rights-based school will have:

e  an explicit mandate from the school leadership concerning human nights
education;

e  education and on going professional development in human rights
education content and methodology;

. Opportunities for developing and implementing new and innovative good
practices in human rights education;

e  mechanisms for sharing good practices, including networking of human
rights educators at local, national and international levels;

¢ policies for the recruitment, retention and promotion of teachers that
reflect human rights principles; :

¢) Students in a rights-based school will have: |

e  opportunities for self-expression, responsibilities and participation in
decision-making in accordance with their age and evolving capacity;

o  opportunities for organizing their own activities, for representing, mediating
and advocating their interests;

d) Interaction will exist between the school, local government and the wider
community, to include:

e  awareness-raising of parents and families about children’s rights’ and key
principles of human rights education;

e  involvement of parents in human rights education initiatives and projects;

e participation of parents in school decision-making through parents’
representative organizations;

e extracurricular student projects and service in the community, particularly
on human rights issues,
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leaming ;
a)

b)

D. Teaching and learning
The following aspects are necessary for achieving quality human rights teaching and

The teaching and learning contents and objectives must encompass:

Teaching and learning practices and methodologies must embrace:

Teaching and learning materials:

definition of the basic human rights skills and competencies to be
acquired;
inclusion of human rights education in all aspects of the curriculum starting
as early as possible in primary education;
adaptation of the learning content and objectives of human rights
education to the students’ age and evolving capacity;

provision of equal importance to cognitive (knowledge and skills) and
social/affective (values, attitudes, behaviours) learning outcomes;
Relation of human rights teaching and learning to the daily lives and
concerns of students;

a teaching style that is coherent in terms of human rights, respect the
dignity of each student and provide equal opportunities for them;
creation of a child-friendly, trustful, secure and democratic atmosphere in
the classroom and school community;

adoption of learner-centred methods and approaches that empower
students and encourage their active participation, cooperative learning,
and a sense of solidarity, creativity and self esteem;

adoption of methods appropriate to the students’ development level,
abilities and leaming styles;

adoption of experience-based learning methods whereby students can
learn by doing and put human rights into practice;

adoption of experiential teaching methods with the teacher acting as a
facilitator, learning guide and adviser; ‘

good practices of relevant non-formal and informal learning activities,
resources and methods availablé with NGOs and in the community;

Human rights education materials should stem from the human rights
principles as embedded in the relevant cultural contexts as well as
historical and social developments;

The collection, sharing, translation and adaptatlon of human rights
education materials are to be encouraged,

Reviewing and revising text books and other educational materials of the
whole curriculum are to be done rigorously to conform with human rights
principles;

The development of different educational materials and resources that
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d)

conform with human rights principles such as teacher guides, manuals,
text books is to be adequately supported;

Comic strips, and audio-visual and creative arts support materials that
encourage active participation in the above-mentioned teaching and
learning approaches are to be prepared;

Dissemination of human rights education materials in sufficient numbers

-and in appropriate languages, and training of relevant personnel in their
. use require encouragement ;

Support to teaching and learning;

Collection and dissemination of examples of good practices in teaching
and learning in human rights education may be a form of support
services; -
Establishment of easily accessible resource centres, including libraries and
databases, on teaching and learning in human rights education is a good
attempt to provide support services;

Networking and exchange of human rights education practices can be
made among educators and among students;

Scope of research into the teaching and learning of human rights
education needs to be broadened,;

Use of new information technologies: It requires

establishing or making use of web sites related to human rights education;
developing distance leaming programmes linked to school;

enabling students and teachers to use new information technologies for
human rights education,

encouragement of online discussion groups on human rights topics with
students and teachers in other schools locally, nationally and
internationally;

Evaluation and assessment: It may include

development of indicators identification of adequate methods and
designing of appropriate tools for reviewing, evaluating and measuring the
processes, outcomes and impact of human rights education;

using evaluation and assessment methods that are appropriate for human
rights education such as observation and reporting by teachers and fellow
students; recording students’ experience, personal work and acquired
skills and competencies (student portfolio); and students’ self-assessment;
application of human rights principles for evaluating and assessing
students’ achievements in the whole curriculum such as transparency
(explanation of criteria and reasons for grading; information of students
and parents), equality (same criteria used for all students and by all
teachers), faimess (lack of abuse of assessment).
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E. Education and professional development of teachers and other educationg]
personnel

Within the school community teachers as the main depositories of the curriculum,
play a key role in reaching this aim. Policies and practices of education and professiona]
development of teachers and other personnel should take into account the following
elements and major approaches:

, a)  Developing fraining curricula on human rights education, including the following
cleéments:

*  Knowledge about human rights, their universality, indivisibility and

interdependence and about protection mechanisms;
*  Educational theories underlying human rights education, including links
between formal, non-formal and informal education:
Links between human rights education and other similar types of
education (such as education for sustainable development, peace
education, global education, multicultural education, citizenship and values
education);

*  Learning objectives of human rights education, particularly human rights
education skills and competencies: ' N

*  Teaching and learning methodologies for human rights education and the
role of teachers in human rights education;

*  Social skills and leadership styles of teachers and other educational
personnel that are democratic and coherent in terms of human rights;

o  Teachers’ and students’ rights and responsibilities and their participation
in school life; identifying and handling human rights abuses in schools;
The school as a human rights-based community;

*  Relations within the classroom and between the classroom, the school
and the wider community; |

e  Collaborative methods and teamwork in the classroom and in the school;

e  Evaluation and assessment of human rights education;

o  Information on existing educational materials for human rights education
and the capacity to review and choose from among them as well as to
develop new materials;

e  School self-evaluation and development planning based on human rights

-b)  Developing and using appropriate training methodologies : It includes

e  appropriate training methods for the adult leamer, in particular learer-
centred approaches, and addressing motivation, self-esteem and
emotional development leading to awareness-raising on values and
behaviour;

e  appropriate methods for training in human rights education such as using
participatory, interactive, cooperative and experience and practice-based
methods; linking theory to practice; testing leamned techniques in the y_vork
situation, particularly the classroom,

H
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¢) Developing and disseminating appropriate training resources and materials: It
may address
e  stocktaking and dissemination of training methodologies developed by
non-governmental organizations and other sectors of the civil society;
o  development of materials as part of in-service training activities;
e . development of online materials and resources; '

d) Networking and cooperation among different education and training providers;

e) Promotion and participation in international education and training activities and

exchanges;

f)  Evaluation of training activities including self-evaluation and perceptions of

trainees’ on the relevance; utility and impact of training activities.
Conclusion :

1) The concept underpinning human rights education is that education should not only
aim at forming trained, professional workers, but also at contributing to the development
on individuals who possess the skills to interact in a society. Education is seen as a way
to empower people, improve their equality of life and increase their capacity to
participate in the decision-making processes leading to social, cultural and economic
policies.

2) Human rights education cannot be reduced to the simple introduction of human
rights content in already overburdened curricula. It brings about a profound reform of
education, which touches upon curriculum in-service and pre-service tralmng, textbooks,
methodology, classroom management, and the organisation of the education system at all
levels.

3) Human rights education implies the learning and practice of human rights. A
holistic approach to human rights education means that human rights are implemented at
all levels of the education system, and that they are taught through both content
transmission and experiences.

Therefore, human rights education should not only be theoretical but should also
provide opportunities for young people to develop and practice the skills to respect
human rights and citizenship through “school life”. : .
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WOMEN, EDUCATION AND DEVELOPMENT

Dr. Debjani Sengupta (Reader)
Department of Education, Calcutta University

In the beginning of a new millennium, India is at the threshold of entering a new era,
The nation is counteracting with several contradictory forces in its living and ideology. At
the one end is the age-old tradition and livelihood of agricultural rural India and the other
terminal i§ big and small cities catering to multiplexes, flyovers, industrial economy and
consumerist culture. The later is, in terms of size and population, small but very powerful

anq possibly the ultimate determining factor in most of the policies and planning of the
nation.

But has it changed the live of millions of Indian women? Where do we stand with
reference to the Human Development Indices of India? The status is reflected in a recent
report of UNDP which states that Girl-Children in age group 1-5 are 50% more likely
to die than boys. This indicates a 130,000 ‘missing’ girls from the population and about
one-third of India’s children are under weight at birth reflecting poor maternal health.

The development status of a country is expressed in terms of the following
indicators : Education, Health, Survival, Security, Work Participation in decision making,
The present paper delimits into the discussion of Education related informations, namely
(1) status of literacy (ii) enrolment and (iii) drop-out in girls and women’s access to
higher education.

Education is an age-old heritage of every civilization. Evidence of Indian women’s
education is available from the time of Rig Veda. At least thirty-three hymns of Rig Veda
have been identified as composed by women. Wives and daughters of the sages often
exhibited high levels of academic leadership and wisdom. But how far these opportunities
were offered to the general mass is still debatable. The era of Buddhism showed some
evidence of Education of Women. Some parts of therigatha is believed to be authored
by women. But still, Buddhist tradition, generally open and liberal in many senses, denied
equal status to male and female shramanas. Like the earlier times, history of later period
also showed  education to be a privilege of the class. General mass had no right to
education. The objective of education of women was to make them well equipped in
running the family. Manusambhita stressed the need of women’s education for running a
good household and efficiently managing home-economy. Education for the liberation of
‘atma’ was too far a dream to be realized.

The first formal recommendation for formal Education of the Women was made by
the Hunter Commission in 1882 who recommended for grants on easy terms for Girls’
School and appointment of Female Teachers for them. Noteworthy attempts of
G.K.Gokhle and Vithabhai Patel ultimately made it possible to direct the attention of the
Government and common public towards compulsory Elementary Education in 1906,
Baroda passed an act on compulsory education for boys in the age group of 7-12 years
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and girls in the age group of 7-10 years. After that several committees and commission
recommended for special ~attention to education of the girl child. The following figure
gives us a picture of male and female literacy rate over the whole century.

Year of Census Literacy Rate (%)
Male . Female

1901 9.83 0.60
1911 , 10.56 105
1921 | 12.21 | 1.81
1931 1559 2.93
1941 24.90 7.30
1951 27.16 8.86
1961 40.40 15.34
1971 | 4595 21.97
1981 | 56.50 29.85
1991 . 64.13 39.29
2001 . 76.00 54.00
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The overall data would claim an increasing trend for both boys and girls. But further
analysis would reveal that the literacy status of women changed at a very slow pace. As
a result the gap between male and female literacy widens more and more. It is surprising
to note that even at the threshold of the new millennium, we failed to change the
scenario. And this is hard to acknowledge that at the last decade of twentieth century,
around 61% of women was deprived of literate status. The situation is still worse for the
marginal groups — rural or S.C. / S.T. women. According to 1991 census data, in the
urban sector 81.09% male and 64.05% female are literate whereas in the rural sector
57.87% male and 30.62% female are literate. The same data shows a percentage 49.21
scheduled caste male and 23.76 female are literate. For scheduled tribes these figures are




40.65 and 18.19 respectively. A state wise data shows a lowest literacy rate (7%) of
scheduled caste women in Bihar. In this aspect, Kerala (74.31%) and Mizoram
(81.25%) is at the high end of the continuum. Gap in the male and female rate of literacy
reflects the culture of the society. Possibly this is the reason why Bihar and Rajasthan
show 7.07% & 8.31% as against male literacy rate of 30.65% & 42.38% respectively
in the S.C. population and possibly this is the cause of having higher S.C. female literacy
rate than that of S.C. male population in Mizoram.

Under the leadership of noted economist Vivek Debroy ‘India Today” group made ||
a state-wise survey of literacy profile in 2003. The result is as follows:

State Index Rank
Kerala 7.2 1
Himachal Pradesh . 6.3 2
Tamil Nadu 6.1 3
Maharashtra 5.2 4
Karnataka 5.1 5
Assam 4.9 6
Orissa 4.8 7
Punjab 4.7 8
Jammu & Kashmir 4.6 9
Andhra Pradesh 4.5 10
West Bengal 4.3 11
Haryana 4.1 12
Gujrat 3.8 13
MP + Chattishgarh 33 14
Rajasthan 27 15
UP + Uttaranchal 2.6 16
Bihar + Jharkhand 0.9 ' | 17
Enrolment

~ The second criterion to be discussed here is enrolment of girl children. Fig. 2 shows
the gross enrolment ratios of boys and girls at the primary stage over the decades.

Year Boys Girls b | Fig 2

1951 606 248 s

1961 82.5 414 1

1971 95.5 60.5 w0t

1981 95.8 64.1 20+ 3

1991 114.0 85.5 1951 1961 1971 1981 1991 = Bors
M Girls
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Rate of female to male gross primary enrollment rate, 1950-51 to 1999-2000
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Rate of female to male gross primary enrollment rate, by state, 1999-2000
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Undoubtedly, India has achieved a significant gain in this aspect. The ratio of female
to male gross enrolment has just doubled over the years (Fig.2A) In interstate
comparison (Fig. 3A) Haryana deserves special mention because of being able to
increase female to male enrolment status double over the time period. West Bengal too
shows gain. Kerala, Uttarpradesh and Orissa show slight decline in enrolment ratio as
well as female to male ratio (fig 3B). But this trend is not so encouraging as we look into

the enrolment at the elementary stages.




Ratio of females to males enrolled in primary
(grades 1-5) school, 1980-81 and 1999-2000, by state
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Table 1. Gross Enrolment Ratio : Elementary Stage

Girls
17.7

Boys

46.4

Years

1951

30.9

444

65.2

1961

75.5

1971
1981

52.1

82.2

70.8

100.0
State wise data shows that Andaman Nikobar has the highest rate of female

enrolment at this stage (97.61%) and Bihar the lowest (23.13%). West Bengal, though
claimed to be liberal in culture and attitude, could enroll only 43.60% girls at this stage.

1991

As this is the stage of art in school education, we are scared to analyse the status

of women in higher education.

Table 2.

Enrolment Ratio of Girls at Different Streams of

Higher Education (1990-91)

Total
%

Girls
%

Level

32.87
3.54

11.40

1.16

Graduate

Post Graduate

Anwesa — 14




B.Ed 40 92
B.E./Other Engineering '
Degrees 26 241

M.B.B.S 28 : .84
Ph.D/D.Sc/D.Phil 13.60 40.91

Numerical figures in the above table represent the sorry state affairs in the education
of women at higher stage. That the situation has not changed till 2001 is ev1dent from the
following figure.

[] Non Formal 1% Fig. 4.
[] Formal 7%

[ Primary 13%

[] Middle 9%

|:| Secondary 5%

[] Post Secondary & above 4 %

[ ] No Schooling 61%

Enrolment ratio in West Bengal during 1998 — 99 is 87.01 (I-IV) and 43.60
(VI-VIII) respectively (all figure in %). For younger girls this ratio is highest in Sikkim
where as that for higher-class girls in Andaman & Nikobar Islands. It is heartening to
note that, Madhyapradesh and Rajasthan, the two ill-famed states about dowry death
and domestic violence have improved in the enrolment status of girl children. (119.58%
and 125.52% respectively against the national average of 100.86%).

Drop—out
The second big question after getting access to elementary school education is how
far girls can retain it. The following tables and Graphs will show the picture.

Table 3. Drop — out the rates in Elementary Years (%)

Level/year 1961 1971 1981 1991  1996-1997 1998-99
Primary

Girls 70.9 709 625 462 3835 41.22
Boys 61.7 645 562 40.1 3937 38.62
Elementary

Girls 85.0 834 794 651 5277 60.09
Boys 750 746 68.0 59.1 51.89 54.40
(hange indtop-out G 141 125 169 179 1442 18.87
rates from primary

to elementary levels B 133 101 11.8 19.0 1252 15.78
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Table 4. State wise drop—out rates at Elementary Stage

(1998-99)
State/Union Girls Boys
Andhra Pradesh 60.09 54.40
Arunachal Pradesh 74.10 72.68
Assam 72.31 68.26
Bihar 80.12 75.39
Goa 11.25 04.70
Gujrat 64.75 56.70
Haryana 29.08 19.92
Himachal Pradesh 28.05 28.45
Jammu & Kashmir 4425 31.73
Kamataka , 63.51 59.46
Kerala -3.46 -5.48
Madhya Pradesh 57.07 42.41
Maharashtra 44.09 34,78
Manipur 47.02 45.36
Meghalaya 78.11 77.71
~ Mizoram 65.75 68.50
Nagaland 38.95 46.46
Orissa : 72.10 65.32
Punjab 29.39 26.61
Rajasthan 68.10 55.52
Sikkim 63.31 70.85
Tamil Nadu 34,81 26.05 -
Tripura - 71.06 69.58
Uttar Pradesh . 57.90 50.55
West Bengal _ 78.25 20.26
Andaman & Nikobar 28.10 23.24
Delhi 09.13 13.90
Pandichery -2.05 -2.11

What we can estimate from these tables and figures are that the drop-out rates for
both boys and girls are decreasing over time. Primary school going girls, however,
showed a sudden surge of improvement in retention rate during the last decade. But the
rate of retention is remarkably lower at higher grades. Policy makers and curriculum
developers should take note of it. The girl children are showing consistently lower rate of
retention. Perhaps society’s differential attitude towards them is a contributing factor here.
Several researches pointed out that the underlying reasons for low status of women in
education are domestic duties, rearing of younger siblings, lack of suitable dress, lack of
toilets in school, dearth of female teachers and communities conservative attitude towards

the women folk.



There is no dearth of policies and schemes. But unless we, the common people
become aware of wasting a significant amount of human resources, the situation will not
improve.

A very brief outline of the status of women’s education in India in the new
millennium has been presented here. It appears that the nation has achieved to some
extent but miles are yet to go, particularly with respect to higher education, decision
making and empowerment. All the data used here are based on NSS of the Government
of India. But unfortunately, statistics tells a very little. There remains many unspoken
hidden stories behind data. Just one example will suffice. Sometimes female enrolment
rate appears to be high. One reason for this that the data for NSS is collected from local
Government schools only. There are many families where the girl child is entered in a
local vemacular school, whereas the male child studies in comparatively expensive English
medium schools and hence is out of the survey structure.

Women empowerment vis-a-vis women’s education is an important mediator of
social change. Education does not only improves her mental and physical well being but
makes her immediate environment a better place to live in. Murthi, Guio and Drize’s
analysis shows that female literacy has a positive impact on reducing child mortality rate
enhancing families health and nutritional status and reduced fertility rate. Educating, and
hence empowering women may reverse back the gradual decreasing rate to female of
male ratio as well. As working of women inside the home customarily is not assessed in
monitory terms, they are considered as a burden to the family. Sociologists share the
opinion that this fear of burden is the root cause of dowry, female infanticide etc.
Women empowerment in terms of education vis-a-vis proper employment may
counteract it. A reciprocal relation between high female-male ratio and violent crime has
also been observed by some researches.

To conclude, let me quote a few lines from Prof. Amartya Sen : “Indeed, the
empowerment of women is one of the central issue in the process of development for
many countries in the world today. The factors involved include women’s education, their
ownership pattern, their employment opportunities. The focus on the agency role of
women has a direct bearing on women’s well being, but its reach goes well beyond that”.

References

National Sample Survey, Department of Statistics, Govt. of India, New Delhi,
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DRUG ADDICTION

Shabana Haydar (Research Scholar)
DR. Mita Banerjee (Reader, Dept. of Education, C.U.)

According to the classical definition of drugs “Drugs are natural or synthetic
substances that are used to produce desired or psychological effects in humans or other
higher order animals.” In the modem context however drugs mean something different to
different people/individual.
| Most people find it to be a necessity for sustenance. To some others drugs provide
'an escape from the pressures of life and to some they are means of ending it.
Considering the wide application and acceptance of drugs in our society, it was inevitabje
that the part of our population would abuse their use. In due course of abuse of drugs,
hallucinogens, amphetamines, barbiturates and opiates found their way out of the
pharmaceutical laboratories and hospitals into the streets. Heroine addiction emerged as
a national problem since the seventies.

Drug abuse ranges as a problem from members of labour class to the ethnic
classes of society, from men and women to children and from prince to pauper. Drugs
can be considered a necessary evil.

A committee of World Health Organisation defines drug addiction as a state of
period of chronic intoxication detrimental to the individual and to society produced by
the repeated consumption of a drug natural or synthetic. The characteristics of drug
addiction include an overpowering compulsion to obtain the drug by any available means
and increase in doses with time and a psychological and sometimes physical dependence
on the effect of the drug. The committee distinguished between drugs leading to the
addiction and those that result in habituation. The addictive drugs like morphine and
substances similar to it always produce compulsive craving sooner in individual whose
psychological make up leads them to seek escape in drug and later in other individuals.

Drug dependence can be of either psychological nature or physical nature or both.
All drug abusers are not necessarily addicts. For an addict the abstinence of drugs show
withdrawal symptoms. Physical dependence develops when the drug user adheres to a
regular schedule of drug intake.

Narcotics are drugs, which have decorative effect upon the functioning of human
body and mind, while the superficial effect may be just the reverse.

Since the drugs have stimulating effect, the user may be relieved of pain, fatigue or
worry. It may also make him more active, but the ultimate upshot is highly deteriorative.
Opiates are the most important example.

Human nature wants to flee from reality. Formerly people found succor in religion
but this acquisitive world can even challenge the existence of God. The escapist, very
often seeks refuge in drugs.

We believe that drugs influence a person in such a way so as to develop criminal
tendencies. This is not true, yet addiction can be a motive to commit crime. An addict




| procures money through illegal means like theft, robbery, forgery, prostitution and
extortion. Certain narcotics do inhibit the power of discrimination and judgement. The
baser tendencies of men come out and lead to commit crime.
Drug addiction is a state of mind in which a person reaches to deterioration of
personality. The effects include insomnia, instability, lack of self-confidence and
concentration during temporary abstinence of drugs. An addict avoids social contacts.
Gradually he bpcomes a burden for himself as well as for the society. '
The addicts have a defective personality from the beginning, which aggravates with
constant use of drugs. It is not possible for them to face competition and they tend to
escape rgality into a make belief world of drugs. Drugs give happiness, but a short-lived
one.

As the tolerance develops he needs more and more drugs and so he needs more
and more money. Once the legal means are exhausted, the addict enters the world of
crime losing self-respect, decency and even family.
| It is not even possible to sympathize with the unpleasant sight of an addict, as he

himself is responsible for the wreckage at some point of time. Even though the time and
|| situation add salt to injury.

The first intake of drugs is an experiment. To an addiction-prone individual it is a
euphoric experience and give way to second trial. To self-destructive individuals the first
intake may be nauseating and the second may be a form of revenge. It never requires a
reason for the third intake and so it goes on. Initially the intervals between intakes are
long but gradually shorten leading to addition become a full time occupation.

WITHDRAWAL SYMPTOMS

The addict becomes nervous and restless when he does not receive the drugs.
After about twelve hours of abstinence he starts sweating. His nose and eyes start
running and continues doing so increasingly for another twelve hours.

Twitching of skin, dilation of pupils and recurring goose flesh is observed for the
next twelve hours. It is followed by vomiting, diarrhoea, loss of appetite and sleep.
Respiration, blood pressure and body temperature also rise. The withdrawal symptom is
highest for two to three days. After which the trouble starts subsiding and most of its is
gone in about a week’s time. Complete recovery takes place in three to six months.

IDENTIFICATION OF THE ADDICT
1. Presence of drug or equipment for smoking, drinking or injecting drug.
2. Presence of scars, needle pricks, absoess over veins and drugs on the body.
3. During intoxication absence of alcoholic smell, indicated by
o Dilation/ contraction of pupils.
o Unsteady gait and incoherent speech.
e Loose mental process, vacant look, drowsiness
e Itching tendency to laugh or weep at trivials.

4, Withdrawal symptoms
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5. Nalline test for opiate addicts
6.  Unne test. Drugs are often eliminated through urine.
7. Changes in behavior, working and association of the individual.

TREATMENT, REHABILITATION AND DIVERSION
The concern of treatment of drug and alcohol abusers by the medical system rajgeg
key criminological questions, such as: what kinds of treatment are most efficacious in (a)
reducing reliance on the illegal market for drug supply, and (b) reducing related criming]
activity occupied to generate funds for the purchasing of drugs ? Treatment may pe
provided for under probation and court orders, in therapeutic communities, or prison
settings (Hough 1996: 26-46, 51).

However evidence of the efficacy of medical treatment, whatever form it might take,
is neither plentiful nor conclusive. The most significant reviews of efficacy since these
remarks have probably been the National Treatment Outcomes Research Study and
related 1996 Department of Health Task Force to Review The Effectiveness of Drug
Treatment Services Mac Gregor (1998;192) notes that the latter ‘concluded (rather
surprisingly perhaps) that’ treatment works’ but that in making this claim and justifying the
role of treatment services, the Task Force ‘aligned itself closely to the crime issue’,
arguing that ‘drug misuse causes immense harm to individuals and to society’ and
presenting ‘treatment as a less costly alternative to imprisonment and to benign neglect’

DRUGS, DEPRIVATION AND SOCIAL EXCLUSION

High unemployment was a major social issue in the 1980s and severa] studies
scrutinize hypothesized links between drug abuse and socio-economic conditions. Peck
and Plant (1986) found positive correlations between average annual unemployment
statistics, cautions and convictions for drug offences and notifications of the users in
treatment between 1970 and 1984. Pearson et at.’s (1986) study in the north of England
found that areas with a high concentration of abuse of drugs frequently exhibited very
high rates of unemployment, single-parent families, limited mobility and other indices of
social disadvantage. On the whole there seems to be some correlation between drug
abuse and high rate of deprivation. However, there may also be inverse relationships.
Localities with high indices of deprivation may have low rates of abuse, while there are
socially disadvantaged, middle-class areas with high rates of abuse.

DRUGS AND CRIME
‘Drug related crime may be of two types.

Non-Violent Crimes : Drug addiction involves a large variety of criminal activities,
The habit of addiction causes an addict to loose his job, alienate his family, destroys his
health and character. He is left with only a hankering after drug consumption. For his
procurement of drugs he adopts all sort of criminal activities.

1. The addict steals money from his home, friends and from strangers.

2. He acts as a prostitute or pimp




3. He commits forgery or embezzles money.
4. He sells drugs or manufactures illicit drugs.
5. He blackmails or smuggles and ultimately join a crime syndicate.

Violent Crimes : Drugs ordinarily do not appear to induce criminality. However,
certain drugs act as stimulators. They bring to surface the inherent criminality of the
individual, which had been: dormant due to education, society and fear. Drugs divulge the
man. Liquor cannabis and cocaine are some such drugs.

Hallucinogens can lead to violent crimes. With such drugs the addict loses sense of
time, space and of human values and commits crime without knowing its consequences.

A person accidentally ingested LSD of 15 pg narrated his experience as follows:

“My soul left my body and flew in space, sometimes at speed greater than a
rocket and at other times at snails speed, medium through which it passed was
sometimes dark and occasionally had dazzling lights. Sounds were seen, colors were
heard...I laughed and wept and was elated and depressed. Although the experience ||'
ceased after sometime, I had unpredictable flash backs of such fantasy for many

»

months. - 1
Opiates and barbiturates tend to inhibit the tendencies towards violent crimes.

Infact it is possible to decrease violent crimes if the criminal is given these drugs.
However it becomes unethical to use these drugs for such a purpose owing to the

addiction. |
Induction of criminality through drugs depend upon other factors also. The

personality of the drug addict, the surroundings, the nature, quantity and frequency of the
use of the drugs are important determinants.

Gender and Drugs |
Studies on women'’s use of drugs (legal or illegal) are rare compared to the volume

of research focused on men.

It is no longer true that drug abuse is predominantly male to the extent that has
been in the past (Parker et al. 1998; Sharp et al. 2001). Drug dealing probably remains
a masculine territory and there are familiar socio-cultural prejudices operating against
women in the drugs economy, which explains this, but cultural and commercial aspects of
drug markets may show signs of change. Women provide informal care and support for
drug abusers.

ETHNICITY

Drug use within ethnic minorities remains a story largely hidden from the record.
When the topic has received attention it has frequently been discussed in terms of ‘the
depiction of dangerous places defined by the linking of drugs and minorities, ‘racialize’
certain forms of drug culture and pathologize the places where the ‘mugger’ and the
‘drug trafficker’ are said to reside.

CASE STUDIES
1. In 1925, a man, aged 32 years, was an opium addict. He bought a drug in
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hope to cure himself of the habit. Instead he died immediately after taking the
drug. The viscera showed presence of chloral hydrate.

2. Two visitors offered a woman beer one evening. After the second bout of
drinking she was made to leave the room for few minutes when chloral
hydrate was mixed in the drink. After the third glass of beer the women
became drowsy and fell asleep when her visitor snatched away her ornaments
and tried to throttle her.

3. A woman aged 46 years, tried to commit suicide by taking 2 gms of medinal
and 50 g of aspirin the next day but she recovered under prompt treatment.

. A young woman in Bareily died in 3 to 4 hrs after intake of excess cocaine.
5. A 16 year old Parsi boy died with 3 hrs and 50 minutes after using cocaine as
local anesthetic for tonsillectomy.

6. In Patna, a man of 30 yrs who happened to be a cocaine addict, took a lax.'ge
quantity of novo cocaine became unconscious after 5 half an hour and 'd1ed
after 4 hrs.

7. In another case a 12 year old boy took 720 mg of cocaine everyday as a
habit.

8. In one of the cases a man killed his mother with a razor since he heard
voices, which compelled him to do so under the influence of this drug.
CONCLUSION

To conclude with, drug abuse is a crime yet there are no ways of bringing it all to
a standstill. The reason being that drug production cannot be stopped, as it is a necessity.
There are bureaus and departments to control drug abuse but none to stop it. The
abusers find a way to abuse the drug no matter how stringent the laws are.

The importance of intelligence led policing, use of informants and collection of data
has long been recognized as a necessary strategy for drug law-enforcement. This has
been reflected in the creation of a series of bodies:

e  Central Drugs And Illegal Immigration Unit— 1973

e  National Drugs Intelligence Unit (NDIU) — 1985

e  National Criminal Intelligence Service (NCIS)

e  Security Service Act— 1996

®  Narcotics Control Bureau (NCD)

There should be public awareness programmes through schools social organizations
and media (television). “Drugs are known to enslave user. It is a big risk even trying them
out. Drug abuse becomes easier with peer support and protection by the seniors. Ignorance
can breed the desire to nefarious experimentation.” — Kiran Bedi.

Proper rehabilitation and treatment should be provided to the victims. Absolute
awareness is required to free our nation of this disease.

4 N
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be unearthed, it will be proved that
as in the matters of religion, so in
fine arts, India is the primal guru
of the whole world.
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PARENT CENTRICISM IN THE SOCIAL CANVAS OF EDUCATION

Dr. Subir Nag
Reader in Education, St. Xavier’s College
Academic Counsellor — IGNOU, Visiting Lecturer — C.U.

SOCIAL CANVAS :

School is a replica of our society where the adults come to earn their livelihood
and the younger ones come to learn. In our formal system of education we have different
types of schools which cater the academic requirement-of our society. There are many
isolated factors related to the field of teaching and learning which are considered in case
of educational research. But in order to get a social canvas we should consider all such
inter-related factors together. By the term ‘social canvas’ I mean the total area covering
every possible factor related to school education. Whatever may be the theoretical
concept of objectives of school education we always consider the outcome of Final
Examination conducted by the Public bodies as the ultimate academic achievement. If we
carefully explore the social frame related to the school education we may easily identify
the dominant role played by the parents in every possible sphere of school education.
We should now consider this new emerging factor in the field of education with more
seriousness.

PARENT CENTRICISM :

So far, we knew about three major factors in education - Teacher, Curriculum and
Pupil. As we all know, in the educational evolutionary process, the spot light had been
focussed on the teacher (guru in a gurukul) initially. Then it has been gradually shifted to
the curriculum and finally to the pupil. We presently term our modem Education system
as child-centric because all the principles and practices in the field of education are
oriented to suit various needs of the child learner. Unfortunately, we visualise our present
day education system as child-centric sitting on an ivory tower. Here I want to offer a
new term ‘Parent-Centricism’ in education considering the extent of parental influence in
every possible area of school education. Parents always dominate in our system of
school education where the results of the final examinations are considered to be the
ultimate outcome in the field of academic achievement. The basic objective of education
has been changed to mere success in the examination which encourages bookish learning
only. Parents and other elders of the society have created such a social stress in the field
of school education which is ultimately breaking down normal physical and mental health
of our future citizens which cannot be restored even with the maximum use of best type
of tonics and health drinks.

ADMISSION :
We know it from our everyday experience that the Kolkatans including the citizens
residing in the outskirts of the metropolis consider the admission of their children into
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: various schools as a matter of their social prestige. Even the parents of humbly placed
families go beyond their capacities to admit their children into one of the first grade
 prestigious institutions of the city. The rush for admission into these schools is many times
‘more than their less known counterparts. The total educational efforgs on the part of the
parents do not end here with the admission of few fortunate children into these so-called
| first grade schools, but continues till the end of the total term of the school. These over-
 eager, hyper-alert, high aspiring parents arrange all sorts of academic facilities for their
children studying in those so-called first-grade schools and manage to acquire the best
possible results for their children in the final Board Examination. Here I want to
emphasize that the credit of successful completion of school education as far as,
examination results are concerned should go to the parents but not to those institutions.
But unfortunately, schools get the publicity and every year number of their prospective
incumbents increases leading to greater profits for these schools. Over conscious parents
of upper, upper-middle and even few lower middle-class go beyond their limit and try to
get their children admitted to such institutions and continue to struggle to cope up with the
excessive academic pressure created by these schools throughout the school life of their
children with a pseudo-satisfaction of a secured future.

CAREER ASPIRATION :

After the initial struggle for admission is over, the parents now enter into a bigger
arena of competition. They impose their own aspirations in order to plan the future career
of their wards without considering their abilities, interests and aptitudes. Young children
learn to become highly ambitious under the careful and motivated. parental nurturing,
Optimum level of the individual student is ignored and his level of aspiration is being fixed
by the parents. Students leam to become selfish & careerist in order to survive in the
competition.

PRIVATE COACHING

Parents now start to look for good private tutors. They want to buy the success in
examination for their wards. They express total distrust in the teaching-learning going on
in the school but at the same time they go on persuading few selected teachers of the
same school to take their wards into their private coaching centres. Students learn to give
more importance to their coaching class activities. The most striking feature is this,
sometimes the parents encourage their wards to take leave from their school for one or
two days every month to prepare for the evening tutorial home tests. Nobody can deny
the dominant role played by the parents or guardians in the recent flourish of private
coaching centres.

CO-ACADEMIC ACTIVITIES :

Adolescent boys and girls of present day cease to enjoy even their co-academic
activities. Going to drawing class, music or dance school, swimming or karate club has
become a mere compulsion for them under their parental influence. Boys and girls are
forced to maintain a tight schedule of various such co-academic activities along with their

‘ Anwesa — 25 ‘F



)
school, tutorial home and one or two private tutors at home. They have no Sundays, ng
rest days, no off time to spend according to their own will. Parents have tied them up
like the horse before the cart who has no other option but to drag it along. Interactiop
between the parents and students are always unidirectional in nature. No feedback ig
ever taken from them. Their likings and opinions are totally ignored. The society is now

getting the feedback in the form of more suicides, more cases of mental health
breakdown, drug addiction, juvenile delinquency, truancy etc.

CURRICULUM :

Another major factor of education — curriculum, is also not free from parenta]
influence. The curriculum assigned by the Board is considered as too heavy by them and
they try their level best to get a readymade suggestion for the specific year, which is
nothing but few important selective topic from the syllabus. Parents encourage their

wards to follow the suggestion and thus a major portion of the curriculum remains
untouched. |

EXAMINATION :

After publication of the examination results the intellectually half-fed students show
better results and the students who have prepared the syllabus thoroughly become
demoralised in most cases. Parents thus guide their wards successfully to win the rat-race
of academic success but the overall objective of education is totally spoiled. Students
are motivated for selective study covering only one third of the total syllabus to achieve
their desired success in the examination.

WORK EDUCATION :

Not only in case of bookish learning but also in the activities like work education
projects, craft works etc. influence of parents and other elders in the family is evident, In
most cases they don’t allow their children to prepare all the assigned handworks
themselves, but either they buy it from the market if possible or take assistance of some
skilled experts in that field in order to achieve high marks even in work education for
their wards. Parents and guardians themselves are engaged in an unhealthy competition on
behalf of their children. This over attention and spoon feeding often make our future
generation mentally and intellectually crippled who always like to remain dependent on
other. Power of independent thinking, decision making, courage and quality of leadership
are fast abolishing from our future citizens.

PSEUDO-IMAGE :

Students of few well-known schools mostly are coming from families with better
educational, occupational and financial background and are enjoying every possible type
of better care, better nourishment of body and mind, better facilities both in school and
at home than the average students of other local less-known schools. Various such
factors are positively reflected in the Final Board Examination Results of the students of
different types of schools. It is because of brilliant results achieved by few well-known
schools, they always remain well up in the choice list of schools for the new entrants and




their gua.rdians. More and more students of better merit coming from a better socio-
economic background get admitted into such schools and the cycle goes on.
Nelghbourhood less known aided private schools even with their sufficiently qualified
teachmg fgculty still become last choice for the admission hunters. Craze for getting
admission 1nto those first choice schools creates somewhat unhealthy competition among
young leamers which ultimately hampers the true objective of education. This unnecessary
academic burden forces the young pupil to lose their childhood imaginations, dreams,
play-time, friends and ﬁnally their mental health. Parents never consider the efforts given
by thgmselves to acquire the good results of their children. Those schools come in the
limelight of publicity only and this creates a pseudo-image among the common people.
We know from our everyday experience that these schools only keep an unscientific,
unnecessary academic pressure on the young children which can never be a true

objective of educational achievement. Credit should go to the Parents who dominate the
scene everywhere.

TOWARDS BETTER TOMORROW :

It is a heartening feature that more and more students of less-known schools of
suburbs and even of the villages are securing high positions in the merit list of recent Final
Board Examinations. This proves that the examination result does not only depend on
school. Many other out of school factors which are closely related to parental influence
play the ultimate deciding role in this regard. Conscious and alert parents of ordinary
schools may also guide their wards, provided they possess the necessary merit to
achieve the desired success in the examination. This should be able to change the
misconception regarding the choice of school among the future generation of parents.

The time has 'arrived for our own assessment - we should think twice before putting
this in-human academic burden on the tender shoulders of our future citizens. Are we not
weakening the backbones of our own future ?

The history of our race shows that
India has always been most  active.
Today, we are taught by men who
ought to know better that the Hindu
is mild and passive; and this has
become a sort of Proverb with the
people of other lands.
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HUMANISM AND PLATONISM PHILOSOPHY IN MODERN MATHEMATICS

Shariful Alam
Department of Mathematics, Bengal Engineering and Science University, Shibpur

Ex-Lecturer, R.K.M. Brahmananda College of Education, Rahara

Humanism Philosophy in Mathematics:

Humanism is a naturalistic philosophy informed by science, inspired by art, founded
on human experience and motivated by compassion. It says that dogmas, ideologies and
traditions should be weighed and tested by each individual and not simply accepted on
blind faith. Foundations of humanism can be found in the ideas of classical Greek
philosophers such as Epicurus and also in Chinese Confucianism.

‘Some main principles of humanism those have influenced curriculum of the modem
mathematics are:

*  Humanism is a philosophy of that really love the sense of life. Humanism is a
philosophy that affirms human beings have the right to give meaning to their own
lives. ,

*  Humanism believes that human beings possess the power or potentiality of solving
their own problems by means of critical thinking applied with courage and vision.

*  Humanists believe that diversity and dialogue are essential to the process of leamning
and developing. Thus, they value tolerance, pluralism, and open mindedness as
positive and beneficial qualities in society.

e  Humanists recognize that intuitive feelings, speculation, flashes of inspiration, emotion,
altered states of consciousness remain useful sources of ideas that can lead us to
new ways of looking at the world.

Platonism Philosophy in Mathematics :

Platonism is an idealistic philosophy that recognizes abstract objects. It gives more
weight on concept of absolute truth and ultimate reality, comprehension principles for
properties, relations and propositions. The more traditional kind of Platonism is
distinguished by general comprehension principles that assert the existence of abstract
objects. This is the comprehension principle for abstract individuals, which follows
knowledge of mathematical truths is linked to our knowledge of this principle.

Some main principles of Platonism, which have influenced curriculum of the
mathematics are:

e Intelligence and intuition plays a crucial role in the development of scientific method
(by defining the role of hypothesis and experiment in the investigation of phenomena;
by differentiating between observation and explanation, deduction and argument,
reasons and causes).

o A reflection on the relationship of intelligence and its objects gives an abstract model

system. Platonic philosophy provides a unique opportunity to comprehend fully the
genuine import of those systems.

H
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I'nonlifiear’ 'systéms, Chaos theory (in' which there are no natural or god-given centres, and

o ‘Computers are transforming the way mathematicians discover and prove ideas.

|| postmodernism knowledge has an essentially pluralistic character in the sense that

Sienificant theoretical advances of itiodern scienti i i
an%nabsmct  recs f ifiodemn scientific theory are possible through logic
»  Not only.in a methodological or historical sense, however, do Platonic views on
intelligence: prove relevant to current research. Fundamental research in the physicél |
and. llife.; sciences tends to confirm the Platonic “analogy of intelligence”, i.e. the
heuristic :and paradigmatic role of something like human intelligem;e fo'r an
u.nders-‘tanding% of the genesis and structure of the universe as well as of the
. emergence and organization of the individual beings which comprise it.
Postmodern Mathematics
Arc, Méhi’téc’:tdré? music, film, literature, sociology, communications, fashion, science
technology’ (z'mdi also 'rr}éit}iehﬁaﬁés are influenced by postmodernism in recent era. |
: Inpdstmodel‘mSm, ﬁathbmatids has turned from abstraction to representation and
from »fé‘f.)’ritr'c‘ﬂ" "fd indeterminacy. »‘Alsd mathematic ‘absolutism is being deconstructed and
certAifity becomes an unattainable'idea. Tt emphasized upon experimental mathematics,

describes unpredictable systems and irregular and highly complex structures in time and
space) and discontinuity. St
iThe! other important characteristics of the postmodemn mathematics are the following:
o Postmodern mathematics move beyond the “modernist” knowledge such as
.. Newtonianiand Cartesian sciences, which seek to represent nature as a reflection in
4 “rhirror’’. Postmodernism says that knowledge is a representation.
- Postmodern mathematics respects contradictions and paradoxes. It sees a mixing of
- grderand disorder, cause and effect, certainty and probability, control and creativity.
“inhevery:system. . PRITRE

Instigators have proposed a computational proof that offers only the probability, not
- the certainty, of truth.- | : _
¢  Postmodernism emphasizes. fuzzy logic as an approach to decision based on

“degrees of truth” rather than the usual ‘true-false’. Fuzzy theory resembles human

reasoning in its use of approximate information and partial truth. Hence it is ideal for

controlling nonlinear systems and for modeling complex systems where ambiguity and

uncertainty is:common. _ s ezt

In a postmodern society, knowledge is characterized by its utility and becomes
functional i.e. you learn things, not to know them, but to use that knowledge. In a
postmodern perspective, we say that chaos, graphics, intuitive explanations, metaphors,
computer investigations, iterative and recursive procedures are all important and should be
included in a postmodern reconceptualization of the mathematics curriculum. In

diversity, divergence, contradictory, and incommensurable interpretations contest each
ism intellect, morality and reason

other without canceling each other out. In postmoderni
are replaced by will, relativism and emotion respectively.
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Postmodern Mathematics and Humanistic Philosophy

Humanistic philosophy is educationally beneficial, since it is about and a part of our
life; it is alive, growing and accessible; and everybody could learn and like it. Moreover,
applications of mathematical knowledge to empirical sciences can be fruitful in humanism,
Also, as noted by Lakatos, mathematics is developed through the application of
methodologies within rational research programmes. Humanistic mathematics attempts to
explore the human side of mathematical thought and to guide students through
mathematical ideas by the use of imagery, history, Intemet and computer tools to discover
the beauty of mathematics. | :

- The mathematical entities have no sense or existence beyond their cultural meanings,
These objects are derived from the needs of science, experience, societal problems and
especially _tpchnology, and in brief everyday life. Mathematical theories are accepted for
social reasons rather than because they are in any objective sense. Thus, there’s no
mathematics without human beings. Hence humanistic philosophy in modem mathematics
cannot be ignored. Moreover, Humanism mathematics is now a part of modern
|| mathematics. : '

Postmodern Mathematics and Platonism Philosophy - o
* Apparently, it seems that postmodern mathematics ignores Platonism bhilosophy, Is
it really true? Some naturalistic attempted to focus on human culture and need of people
in the philosophy of modem mathematics. But who is governing culture ? Well its may
be argued that only nature is controlling culture and need of human. Is it absolutely true?
Naturalistic philosophy can only tell up to a certain degree of its trueness in fuzzy sense
because they depend on fuzziness......absoluteness is not incorporated in their philosophy.
Mathematical objects are essentially different in kind from ordinary material objects. They
are not temporal and therefore not subject to. generation and decay. Mathematical truths
are necessary, aid moreover, mathematical objects necessarily exist. Like all abstract
objects, they couldn’t possibly exemplify ordinary properties like having a shape, having
a texture, being a building, etc. Indeed they necessarily exemplify the negations of these
properties, and they contingently exemplify such properties as being denoted by a given
symbol, or being thought about by mathematicians.
Moreover, humanism mathematics empathizes on experiments, observations,
measurements and quantifications that indeed empowered by Platonism philosophy.
Thus, what we need for our modern mathematics curriculum is that a well shaped,
mixed up of Naturalistic and Platonism philosophy. Properly understood as an a priori
science, logic has always required objects of some sort, whether propositions, extensions,
truth values, properties or pluralities, abstract structures (for model theory), or possible
worlds. Neither naturalism nor its predecessor, logical empiricism, has ever supplied a
satisfactory explanation of the subject matter of logic. The only account proffered was
that logic consisted of linguistic conventions.
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LITERACY : A HUMAN RIGHT

Malayendu Dinda (Lecturer)
R.K.M. Brahmananda College of Education, Rahara, Kolkata 700118

Abstract : Literacy and human rights are the two most important issues in today’s world.
The U.N.O has included literacy or education as a basic right for man. It means : human rights are
inherent in human person, they are not given to people by the state and the state cannot deprive
people of their right. The U.D.H.R (1948) has reorganised the right to education as social cultural
right to which everyone is entitled. Despite all these high sounding principles illiteracy has become
a global problem in the 20" and 21* centuries. After the Second World War most countries are
committed to some forms of planned economy to raise the level of education of common people so
that the nation state may be better equipped in terms of capital goods and human resources to face
the technological and scientific challenge of the coming years.

THE CONCEPT OF LITERACY
The topic itself entails two basic ideas : literacy and human right. To begin with
the first one, literacy is not just the ability to write one’s name or to read or write a few
simple sentences. According to an expert committee on the standerisation of Educational
Statistics convened in 1951 by UNSESCO, “A person is literate who can with
understanding both read and write a short and simple statement in his everyday life.” The
Meeting of Experts on literacy (1962) unanimously said that the aim must be functional
literacy : it considered that a literate person is one who “has acquired the essential
knowledge and skill which enable him to engage in all those activities in which literacy is
required for effective functioning in his group and community and those attainments in
reading, writing and arithmetic make it possible for him to continue to use these skills
|| towards his and community’s development.”

CONCEPT OF HUMAN RIGHT

The expression “human right’ is relatively new in the vocabulary of mankind.
According to Edward Lawson “... Human rights are entitlements due to every man,
woman and child because they are human”. The idea of human right comes from the
cumulative influences of Thomas Aquinas, philosophies of Locke, Rousseau, Voltaire and
most importantly the “American Declaration of Independence” and the “French
Declaration of Rights of Man and of Citizens”. These documents testify to the view
that “human beings are endowed with inalienable eternal rights, never renounced when
human kind contracted to enter the social from the primitive state and never diminished
by the claim of the “divine rights of king.” John Locke opined that certain rights self-
evidently pertain to individuals as human beings (because they existed in the state of
nature before human kind entered civil societies). The same Lockian voice has been
found in Thomas Jefferson’s writing in the American Declaration of Independence (July
1776) : “We hold these truths to be self-evident that all man are created equal, that they
are endowed by their creator with certain unalienable rights, that among these are Life,
Liberty and Pursuit of Happiness”. In the same vein The French Declaration (August
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20, 1'{89) observes, “men are born and remain free and equal in rights”. It has also
proclaimed that the political association should preserve the “natural and imprescriptible
nights of man.

Some scholars believe that the concept of human right can be deduced from the
na@ure of man as a sentient and intelligent being. Others refer to Aristotle’s theory of
p().htlca! nature of man. The Bible and the Doctrine of Natural Law also contribute to
this belief. Though there is no complete agreement on the concept of human rights its
notable features are : ‘

Fn*sﬂ.y, human rights limit state power and represent individual and group demand
for the shaping and sharing of power, wealth, enlightenment and other cherished values in
community process, most fundamentally the value of respect and its constituent elements
of reciprocal tolerance and mutual forbearance in the pursuit of all other values.
Secondly, human rights refer to a wide continuum of values ranging from the most
justifiable to the most aspirational. Human rights partake of both of the legal and the
moral, sometimes indistinguishably.

Thirdly, 2 human right is quintessentially general or universal in character, in some
sense equally possessed by all human beings everywhere, including in certain instances
even the unborn. It extends to every person on earth without discrimination irrelevant to
mertt.

Fourthly, a human right is qualified by limitation that the rights of any particular
individual or group in any particular instance are restricted as is necessary to secure the
comparable rights are sometimes designated prima facie rights

Fifthly and finally, human rights are commonly assumed to refer, in some vague
sense, to fundamental claims or goods as distinct from “nonessential”.

UNO AND HUMAN RIGHT \

After the Second World War, concept of human rights began to be popular. The
vast majority of scholars, philosophers and diplomats now agree that every human being,
irrespective of culture or civilization, race or sex, is essentially entitled to some basic
rights. These rights are civil, political, social and cultural. These are recognised in the
Declaration by the UN (1942), UN Charter (1945), Universal Declaration of Human
Right (UDHR-1948), International Bill of Rights, the International Covenant on
Economic, Social and Cultural Rights and the African Charter. The human rights
include the rights pertaining to the security of the person (right of life and liberty), the
right not to be tortured or subjected to the cruelty, mhuman or degrading treatment or
punishment, the right not to be held in slavery or servitude etc. The violations of these
rights are never justified even in a state of national emergency. The civil and political
rights include right to freedom of thought, conscience and religion, right to freedom of
opinion and expression, the right to freedom of assembly and association, the right to
freedom of movement and the right to take part in the government, directly or indirectly.
The economic, social and cultural rights include basic survival right to food, shelter, health
care and social services, the right to work the right to education and the right to
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participate in the cultural life of one’s communities. The premise of the current
nternational law is that rights are inherent in human person. They are not given to people
by the state and the state cannot deprive people of their rights. To put it in simpler terms,
puman rights are universally accepted principles and rules that support morality and make
it possible for each member of the human family to realize his or her full potential and to
live life in an atmosphere of freedom, justice and peace.

UNO AND THE RIGHT TO EDUCATION

UNO has recognised the right to education as a social and cultural right to which
everyone is entitled. The right of every one to education is proclaimed in the UHDR in
the following terms:

Article 26(1) : Everyone has the right to have education. Education shall be free,
at least in the elementary and fundamental stages. Elementary educational shall be
compulsory. Technical and professional education shall be made generally available and
| higher education shall be equally accessible to all on the basis of merit.

Article 26(2) : Education shall be directed to the full development of the human
personality and the strengthening of respect for human rights and findamental freedom. It
shall promote understanding, tolerance and friendship among all nation, racial or religious
groups and shall further the activities of the UNO for the maintenance of peace. In the
International Covenant on Economic, social and cultural rights the UNO has tried
| to promote world wide literacy. The UNO was convinced that the promotion of literacy
can contribute to 2 better understanding or respect for human rights; the awareness of
human rights will add to a comprehensive process on the part of the recipient, depending
essentially on respect for human person, human dignity and the fostering of attitudes
which is conducive to coexistence, justice and peace. With this specific objectives of
world wide literacy, the. International Convent on Economic, Social and Cultural
Rights focuses on universal primary education, fundamental education for the illiterates,
and nondiscrimination on the ground of sex and race. It states in Article 13.1 (a) :
primary education shall be compulsory and available free to all, in 13.1(d) : fundamental
education shall be encouraged or intensified as far as possible for those persons who
have not received or completed the period of their primary education. Article 5 of this
covenant undertakes the prohibition and elimination of racial discrimination in all its forms
and the guarantee to the right of everyone without distinction as to race or nationality or
ethnic origin. Article 10 delineates the measures to eliminate discrimination against women
in order to ensure fo them equal rights in the field of education and Article 10(f) ensures
the reduction of female students drop-out rate and the organization of programmes for

girls and women who have left school prematurely. _

LITERACY : A GLOBAL CONCERN OF THE 20™ AND 21°" CENTURIES
In the later half of the 20th century, the UNO has laid unprecedented emphasis

on the need of spreading literacy so much so that it declared 1975-1985 as the “literacy

decade”. No doubt, literacy or education in general is an effective agent to change the
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socio-economic condition of our people and improve the equality of life for all
irrespective of caste or sex. It is not an end in itself; it is rather a basic human right and
an indispensable means to development. As it has been rightly observed in the
Declaration of Persipolis, September 1975 : “Literacy ... is not the force of historical
change. It is not the only means of liberation but it is an essential for all social change”.
Today’s leaders have realized the importance of literacy drive in several countries even in
the most industrially advanced countries like U.S.A. and UK., not to speak of the poor,
underdeveloped countries. Shackled by poverty and burdened by literacy the
underdeveloped Third World countries face huge obstacles in their endeavour to improve
the economic condition. The illiterates are, therefore, serious handicaps in the modern
society. They are in the lowest rungs of the economic ladder. It has become pretty
difficult for them to find a place in our automated highly mechanical society, they often find
themselves misfit in this age of science and technology. The overall scenario was different
only a few decades ago. A large percentage of the world population lived and worked
without being able to read or write. In several cases as in the primitive agricultural society
illiteracy has never been a serious problem or drawback. The capability to leamn how to
live does not depend on the ability to read or write. However, there came a great change
in the attitude of all nations and its people after the holocaust of the World War I1. Since
then most countries ‘are committed to some form of planned economic development
programmes. This plan usually concems over everything the raising of éducation levels of
people so that the nation state may be better equipped in terms of capital goods and
human resources to face the technological and scientific challénges of the 20% and the
21% century. So there was a tremendous surge for the 100% literacy in many countries
all over the world. The former socialist U.S.S.R. had achleved this rare fit through firm

detenmnatlon and planning.
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BIO-MOLECULAR BASIS OF LEARNING AND MEMORY
Dr. Partha Sarathi Roy (Senior Lecturer)
R.K.M Brahmananda College of Education, Rahara

In general, learning is the process by which human and other animals modify their
behavior as a result of experience or as a result of acquisition of information about the
environment. Memory. is the process by which this information is stored and retrieved.
Most of the definition of leaming is based on behaviorism. :

To explain how learning takes place by changes of behaviour, behaviorist theories
like Ivan Pavlov’s classical conditioning, Edward Lee Thorndike’s connectionism, B.F
Skinner’s operant conditioning and Bandura’s neobehaviorism-all are mainly applied on
behavior-analysis management techniques. But very little is known about the molecular
basis of learning and memory. In this article I try to elucidate my insight into the
biological and molecular basis of learning and memory. 3

Ivan Pavlov’s studies of digestion in animals led to an 1mportant psychologlcal .
discovery : that of condition reflex. Pavlov called the signal (the sight or sound) that
produces saliva the conditioned stimulus (C.S) and the food as unconditioned stimulus
(U.S). He found the conditioned stimulus (C.S) can only elicit salivation without
unconditioned stimulus (U.S). Thus, Pavlov’s dog had “learned” these sights and sound
(C.S) signaled the appearance of food. He termed this as classical conditioning.
Edward Lee Thorndike (1874-1949) believed that all learning is explained by
connections or bonds between stimuli and responses. This theory of connectionism based
on the law of readiness, the law of exercise and the law of effect. Readiness is an
important condition of learning, because satisfaction or frustration depends on an
individual’s state of readiness. The law of exercise states that connection is strengthened
by repetation, that is number of times it occurs and vigority of the connection. The bond
between stimuli and responses depend upon the effect of stimuli : the greater the
satisfaction or discomfort, the greater is the strengthening or weakening of the bond.

In his explanation of operant conditioning Skinner argued that the environment
(parents, teachers, peers in case of human) reacts to our behavior and reinforces or
eliminates that behavior. In his theory Skinner constantly emphasized on a special type of
environmental stimuli termed as reinforcement.

According to Bandura’s theory of social cognitive learning, children ‘learn’ by
observing other people, things and events. Here observation is most important
environmental stimuli. He also embraced on the term ‘self-efficacy’ which is developed
with the interactions among behavior, environmental variable, cognitive processing and
personal factors.

In above mentioned theories most of the educational psychologists describe different
types of stimuli and their responses like condition stimulus (C.S), uncondition stimulus
(U.S), reinforcement, observation, connectionism and self-efficacy. How all these type of
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stimuli produce molecular changes in our brain-cell is the area of modern biolog

research. '

The human brain the control center that stores, computes, integrates, and transmits
information — contains about 10'? neurons (nerve cells), each forming as many as a
thousand connections with other neurons. Millions of specialized neurons sense fw@es of
both external and internal environments and transmit this information t0 the brain for
processing and storage. The nervous system also contains glial (neuroglial) cells that
occupy the spaces between neurons and modulates their functions. Functlf)n _Of the
neurons is to communicate information which it does by two methods. Electric mgng]s,
process and conduct information within a cell, while chemical signals transmit information
between cells, sensory neurons have specialized receptofs that convert diverse types of
Stimuli from the environment (e.g. light, touch, sound, odorants) Into electric signals.
These electric signals are then converted into chemical signals that are passed on the
other cells called interneurons, which convert the information back into electric signals.
Ultimately the information is transmitted to muscle stimulating motor neurons Or cells of
glands.
Three most elementary forms of ‘learning’ familiar in vertebrates are habituation,
sensitization and classical conditioning. Habituation is a decrease in behavioral response to
a stimulus following repeated exposure to the stimulus with no adverse effect. For
example, an animal that is startled by a loud noise may show decreasing response on
prolonged repetition of the noise. Sensitization, in contrast, is an increase in behavioral
response to a stimulus that does have an adverse effect. Classical conditioning is one of
the simplest types of associative learning — the recognition of predictive events within an
animals environment. The animal learns that one event termed the conditioned stimulus
(C.S) always precedes, by a critical defined period, a second or reinforcing stimulus or
event, the unconditioned stimulus (US).

If the Siphon of a sea slug (Aplysia) is touched 10-15 times in rapid sequence, the
gill withdrawal response decreases to about one third of its initial intensity. This habituative
response is due to progressive decrease in the amount of glutamate neurotransmitter
released by the siphen sensory neurons at their synapses with the motor neurons. This
symbolizes that repeated weak touching of the siphon (condition stimulus) leads to a
decrease in the magnitude Qf excitatory pqst-synaptic potential. It is noted that release of
neurotransmitters is triggered by a rise in the intercellular Ca®* concentration following
opening-of voltage-gated Ca*" channels. Measurement of Ca** movement in the Aplysia |
siphon sensory neuron have shown that habituation results from a decrease in the number
of voltagegated Ca*' cl_lannels that open in terminal, thus reducing the amount of
glutamate neurotraqsmltter release. Researchers also suggested that same kind of
phenomenon occurs in case of other animal and human. According to the behavioristic
theory, this type of habituation is one kind of ‘learning’. L A
If the habituatfzd animal is 'given. a strong, noxious sti.mul-us’ it will respond to the
next weak stimulus in enhanced intensity. This type of learning is termed as sensitization.
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Sensitization is mediated by interneurons which are activated by stimulus. Stimulation of
the interneurons (facilitator neuron) causes the sensory neuron to release more
neurotransmitter (glutamate) at its synapse with the motor neuron, thus increasing the
intensity of response. The effect of facilitator-neuron stimulation is mediated by cAMP
and cAMP- dependent Protein Kinase, in the sensory neuron terminal. Short-term
sensitization persists as long as the concentration of cCAMP is elevated and the Kinase is
activated. Both sensitization and classical conditioning lead to enhanced response.
Sensitization occurs when the facilitator neuron is activated by the unconditioned stimulus
(U.S.) in the absence of conditioned stimulus (C-S), conditioning occurs when the
sensory neuron is activated by the CS just before US is applied. Classical conditioning
involves coincidence detectors in both presynaptic sensory neuron and the motor neuron.
In the sensory neuron, the detector is an adenylate cyclase that is activated by both Ca?*
Calmodulin and by Gs_-GTP. In the motor neuron the detectors are NMDA glutamate
receptors. In this way, the enhancement of adenylate cyclase activity triggered by the
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unconditioned stimulus makes the sensory neuron sensitive to a conditioned stimulus. The
animals “learns” to associate the CS with the US and to respond to a subsequent CS
along with an enhanced response that is greater than that produced if the animal had not
been “trained” by paired application of CS followed by a US. Increased Ca? in the
motor neuron also results in secretion of unknown retrograde signal, possibly CO or NO,
that diffuses into sensory neuron and acts to increase the sensitivity and acts to increase
the sensitivity of the Ca** calmodulin- sensitive adenylate cyclase. Thus, paired
combination of a conditioned stimulus and unconditioned stimulus results in enhanced
responses both in the sensory neuron and motor neuron. (Table-Diagram)

According to psychologists, there are two types of memory, depending upon how
long it persists : short term (minutes to hours) and long term (days or years). It is
generally accepted that memory results from changes in the structure of function of
particular synapses, but until recently leaming and memory could not be studied with the
tools of biology or genetics. Most research indicates that long-term memory involves the
formation and elimination of specific synapses in the brain and synthesis of new mRNAs
and Proteins. Because short-term memory is to rapid to be attributed to such gross
alterations, some have suggested that changes in the release and function of
neurotransmitters at particular synapses are the basis of short-term memory. Short-term
memory can occur in the presence of inhibitors of protein synthesis, suggesting that no
new proteins or cells are required for short-term memory. On the other hand, protein
synthesis is essential for long-term memory.

The basis of long-term memory is particularly hard to understand. It involves
changes in the pattern of gene expression by individual neurons that can persist for the
life time of the animal. Furthermore, certain proteins become localized to certain
dendrites, the ones that have “learned” but not to other on the same cell, and we have no
idea how this happens. Specific type of protein which is related to specific human
learning and intelligence is a fascinating area of research.

The role of Protein Kinase or an NMDA glutamate receptor in learning and
memory was studied in gene knocked out mice. Psychological studies on these mutant

mice combined with electrophysiological studies on synapses in the affected region of the
brain are used to draw conclusions about Protein function.
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Imitation is not civilization. I may deck ﬂ

myself out in a Raja¥ dress, but will
that make me a Raja ? Imitation,
cowardly imitation, never makes for
progress. It is verily the sign of awful
degradation in a man. Do mnot for a
moment think that it will be better for
India, if all the Indians dressed, ate,
and behaved like another race.
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IDENTIFICATION AND ROLE OF
FRINGE IN URBANISATION

Dr. Mahadeb Thakur Chakraborty (Reader in Geography)
R.K.M Brahmananda College of Education, Rahara

Introduction
The term ‘fringe’ is defined as the land surrounding the town which is not
considered as a part of it but whose use is influenced directly by the town. The above
statement explains the principles and practice of town and country planning. The urban
centres develop first, fringe emerges later. Excepting some planned towns, most of the
urban centres do not appear all on a sudden. Urbanisation is a two-way process.
Number one, for convenience of transport or for some economic activity, a part of area
experiencing a concentration of population. It is a core area. It receives its life blood from
the adjacent areas. It is a core-periphery concept. Next, somehow a concentration of
population happens to take place in an area. It is self sufficient by its own merit and
does not depend upon adjacent areas for its sustenance. That is to say its dependence is
comparatively less. It begins to influence the surrounding areas and change the nature of
it. In the first case, the core area acquires an urban flavour, but in the second case, the
outlying area retains a rural flavour. A fringe gradually becomes inseparable from the #
present urban centre. It is never an appendix but becomes an integral part of the town.

Identification of the Fringe

In nature, bright day light merges into darkness through fading twilight, so in the
process of settlement the high concentration of population gradually becomes thinner, the
urban settlement passes through an intermediate zone which is neither urban nor rural.
It is a fringe zone, in geographical term. Mayers (1947) considered the urban fringe as
the zone between the country and the city. But Mayer’s concept of a fringe fails short of
characteristics though identification is correct. In this respect Andrews (1942) is more
preferable than Mayers. Andrews identifies the rural urban fringe as “the area adjoining
the economic city in which there is an intermingling of characteristically agricultural and
characteristically urban land uses.”

On-analysis two points come out (i) It is outside the core economic activity of the
city land (i) land use pattern resembles partly rural agriculture and partly urban, may be.
in commercial, housing etc. Wherwein (1967) closely follows Andrews (1942). He too
identifies it as a transition zone between well recognised urban land uses and areas
devoted to agriculture. He thinks that fringe is a border area outside the city between, the
area of urban and rural landuse, an intermediate zone which shares the characteristics of ||
both. A

The Indian populaﬁon or at least a substantial portion of it, will gravitate towards
cities. This may be effected by two ways : a) Expanding the city areas by engulfing the
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urban fringe etc. and (b) Elevating the thriving rural areas into municipal status. In India
hoth the processes are, simultaneously working as will be evident by the rise of number
of municipal towns and by the addition of the new wards in the old towns and cities.
The urban and rural population often have contrasting character by different occupations,
socio-economic value system, degree of socio-economic awakening, level of socio-
economic interaction etc. The area is partly assimilated in the growing urban complex.
The residents live in the fringe areas and commute to the city, but are not socially and
culturally part of it. Infrastructural level of facilities is also a factor. In India, all statutory
towns, i.¢ all places with municipal corporations, cantonment boards or notified areas are
freated as urban. ‘

Barrackpore, a sub-division town, presents a unique concept. It is a suburb of the
metropolitan city of Kolkata. It is intrinsically linked with Kolkata in culture, economy
and transport etc. By administrative declaration it is a part of Kolkata Metropolitan Area
(KMA). Debrinor (1958) considered that, suburbs are those urbanised residential
communities which lie outside the corporate limits of a large city but are culturally and
economically dependent upon the central city. Barrackpore is not within the core area of
KMA but an area in the outlying part of the KMA. It is situated only 23 kms. away
from the city of Kolkata connected by railways and roadways. Improved accessibility of
the study area has contributed a lot towards the rapid growth. Since Barrackpore is one
of the oldest municipalities and by virtue of its location it merits a different way of study. ||
Any upheaval of Kolkata is bound to affect the town and surrounding rural urban fringe.

Duncan & Peiss (1956) properly suggested that rural urban fringe refers to that
area in which the countryside is in the process of transition from rural to urban mode of
settlement. Some fringe area of Barrackpore Municipality will be gradually incorporated
with the town. Therefore, the outlying non-municipal areas will be diminishing its volume.
Wherwein (1942) lays special emphasis on landuse. In his opinion, fringe is the area of
mixed landuses lying beyond those sections of the city which are customarily serviced by
urban utilities and fransport system. He says it is an area of transition between well
recognised urban landuses and the areas devoted to agriculture. Smith (1937) says it is
a built up area just outside the corporate limit of the city. He lays emphasis on boundary
limiits but Gaplin (1915) introduces another term “Rurban”- a mixture of rural urban
features. ’

Andrews (1942) properly considered the new differentiation between urban fringe
and rural urban fringe. The urban fringe is the active expanding sector of a compact
economic city and rural urban fringe lies adjacent to the periphery of the urban fringe.
Alpake (1942) emerged into the debate. He defines the urban fringe as the cultural
development that takes place outside the boundaries of central cities and extend to the
area of predominantly agricultural activities. Dewey (1948) considered it from
demographic point of view— “In the fringe area there is mingling of people some of
whom work in and are oriented towards agriculture while at the same time the
remainder pursue urban occupations and an urban way of life.”
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In developing countrics a slight change is noticed while the areas closer to the
cities are affected by changes in the cities and they provide permanent labour force by
migration or temporary labour force. They do not stay in the city for‘ long, they eam and
come back once twice a month combined hands are of course dallly commuting. The
parameters have been delineated — (a) landuse (b) population density (c) migration of
people (d) civic amenities.

The railway route exists from Barrackpore to Krishnanagar and Kalyani, Thege
are predominantly rural areas. Hence Barrackpore bridge among Ranaghat, Naihati and
metropolitan Kolkata along with its adjoining municipalities. It serves as a buffer between
the rural areas down to Barrackpore and spillover population of Kolkata and KMA. It
absorbs a greater part of migrant refugees from Bangladesh. Chandna (1994) suggests
the Indian urbanisation is subsistence in nature. That is migrants from the rural areas are
attached to the urban centres not for urban environments but for employment. Due to
exist as Sub Divisional Head Quarter occupational opportunities will come up and these
tertiary level of occupations are available there.

Character of the Fringe Area

According to the authoritative views, the fringe areas are neither urban nor rural.
It is an intermediate zone. The city extends for its own needs, the rural recedes leaving
behind some of its characteristics and success being to the forces of accelerated
economic growth. It is a step ahead towards urbanisation.

The fringe is overtaken by the extension of housing estates and buildings along with
the main arterial roads first. Residents, moving from his locality through roadways and
railways, can notice the change and can assume that from here village changes — the main
city is not far off. The development of fringe depends upon several interacting social and
economic forces. Of course the primary cause is the expansion of the city but before the
city exhausts its capacity the trends for the developing of the fringe area may begin
earlier. The transportation is the secondary cause. On both sides of the arterial roads the
rural face vanishes, first wayside hotels, tea shops etc. spring up to meet the needs of
labourers and truck drivers, then fuelling stations follow. The insatiable thirst of the city for
space results in the development of residential areas along the roads. Other inducements
are cheap land, abserice of landuse restrictions, the population control hazards, other laws
which forbid the setting up of industries in the heart of the city. Other legal and
institutional factors force the slaughter houses, ware houses, oil storage depots, pollutant
industries to move out of the city area but not very far from it. Moreover, amusement
parks, exhibition grounds, residential schools and colleges, water works, treatment plants,
airports etc. have led to fringe development. These abound the fringe areas.

Role of Fringe Area in Urbanisation

" The nature of fringe is more urban than rural and the scale outweighs the rural
terms of economics, culture, population character etc. A purely urban centre can stand on
its own by virtue of its greater purchasing capacity. A rural area can also be independent
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of urban centres at the cost of its backwardness. But a fringe can not be thought of

without urbap support of rural thrust. It is a product of the urbanisation process. It is
never an accident of history.

Fringe releases the tension of the urban centre. The city can hold as much as
Jong as it can. When stagnation i1s reached it releases some of its population, some of its
institutions (industry, whole sale market centre, the centre of ancillary industries etc.) to the
adjoining areas. They are not only pushed out of the city but also they are outplaced or
diminished the rural influence. At first, people of the area are out placed by the greater
purchasing capacity of the newcomers and move towards interiors.

Other fimctions of the urbanisation do also take place. The degree of urbanisation
in an area is a fair index of the level of its socio-economic development. A fringe serves
as a transition point between the urban and the rural. The economy of the rural area
through its agricultural output is heavily dependent upon the city. The city may be far off
from the different sectors of the village, the fringe being intermediate between the rural
and city, serves as a centre for wholesale outlet. For cost factors and others, the articles
of the city penetrate the rural areas from the fringe areas which serve as distribution
centre.

Fringe area shows changes landscape, housing pattern, available civic facilities
economic life etc. On the other hand, it unwillingly accommodates the difficulties of both
the core cities and the rural areas. It trends to develop slums, water logging, unattended
roads, water supply system and the type of unemployment move in the pattern of cities
than that of villages. ‘

_ Jenus, the Greek God, has two faces — one looking forward and the other
looking backward. The fringe resembles that ; it is turning towards the city and towards
the rural areas. But like the proverbial two queens of a king the emotional attachment is
more towards the core city. ' S

Generally a fringe dies and dies itself to merge with the core area. The core area
expands, new fringe develops in the hitherto rural area. »

Conclusion | :

If a city gradually expands, fringe appears. Fringe gradually loses its character and
becomes a part of the city. While studying urbanisation, the investigator emphasises that
the fringe areas also get mixed population. It is composed of persons who stayed there
earlier and who came there earlier from the city or from remote areas. Mixed €Conomic
activity is predominated from the earlier period. But those who are coming from the city
or from the remote areas usually switch over to new occupations. The population of the
fringe areas are mostly composed of middle income groups. An interaction takes place.
The civic amenities demand new orientations. Kolkata Metropolitan Development
Authority and K.M.P.O have detail plans of Barrackpore and adjoining areas to develop
and to avoid problems arising out of them later on.
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— Do you love your fellowmen ? Where

should you go to seek for God; are not
all the poor, the miserable, the weak
Gods ? Why not worship them first ?
Why go to dig a well on the shores of <
L'_\ the Ganga 7. '
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YOGA FOR TREATMENT
Debaprasad Sahu (Lecturer in Physical Education)
R.K.M Brahmananda College of Education, Rahara

“Yoga is the golden key which unlocks the door to peace, tranquility and joy”.
Yoga can heal parts*of our bodies that have been injured, traumatized or simply ignored
and neglected. Medical treatment can accelerate the healing process but, all too often,
cannot tackle the source of the problem. The ancient Yogis realized that the cure for
diseases lay within ourselves. They formulated a therapy which worked on our very
patures, to enable the systems of the body to function as effectively and efficiently as
possible, both preventing and curing disease. Yoga Asanas involve movements that
stimulate injured parts of the body by increasing the blood supply to them. The practice

of asanas also increases our ability to bear pam.
: Yoga’s system of healing is based on the premise that the body should be allowed
|| to function as naturally as possible. Practicing the recommended asanas will first
{| rejuvenate your body, and then tackle the cause of the ailments. -

(A) HEART & CIRCULATION : L
The heart is the origin that pumps blood to all parts of the body. It is located in the

1| thoracic cavity, nestled between the lungs. The Circulatory System composed of arteries,

|| veins and capillaries, carries blood to and from the heart to the entire body, supplying |

Oxygen and nutrients and carrying away waste products. The following sequences of

asanas address some common disorders of this system.

HIGH BLOOD PRESSURE : This condition is defined as sustained, elevated
blood pressure and is also 'known as hypertension. It has many causes which include
psychological, physiological and environmental factors. 1) Uthanasana, 2) Virasana,-3)
Halasana, 4) Setubandha Sarvangasana, 5) Swastikasana, 6) Paschimothanasana. -

LOW BLOOD PRESSURE : This condition, also called hypertension, occurs
when blood pressure is less than normally required to transport blood to all parts of the
body. This can reduce blood supply to the brain resulting in fatigue, fainting spells, light
headedness, blurred vision or nausea. 1) Supta Baddhakonasana, 2) Supta Virsana,
3) Uthanasana, 4) Setubandha Sarvangasana, 5) Viparita Karani

BLOCK ARTERIES : This occurs when the coronary vessels are blocked,
reducing blood flow to the cardiac muscles. This process eventually damages these
muscles and is a major cause of heart attacks. A common symptom is angina or chest
pain. 1) Supta Virasana, 2) Ujjayi Pranayam, 3) Setubandha Sarvangasana, 4) Ardha
Chandrasana, 5) Viparita Karani

ANGINA : Angina pain characteristically radiates from the chest to the back,
neck, and arms, and is accompanied by nausea, breathlessness and fatigue. It cause
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include smoking, obesity, block arteries, hypertension and excessive alcohol consumption,

1) Savasana, 2) Ustrasana, 3) Paschimothanasana, 4) Salamba Sirsasana, 5) Utthita
Trikonasana,

HEART ATTACK : Inadequate blood supply to the heart muscles results in

myocardial infarction or a heart attack. It is often due to the gradual blocking of the

coronary arteries. 1) Salamba sirsasana, 2) Savasana, 3) Ujjayi Pranayama, 4) Halasana,
5) Ustrasana

(B) RESPIRATORY SYSTEM

Respiration starts from the upper respiratory tract in the nose and the pharynx
(throat). Then inhaled air passes through the trachea (wind pipe) and the two major
bronchi. These airways conduct air into the lungs. Carbon Dioxide from the body’s cells
is exhaled through the lungs. Yoga asanas are particularly beneficial for all respiratory
disorders if the recommended sequences are practised regularly.

SINUSITIS : This condition is caused by the inflammation or swelling of mucous
membranes lining the Sinus Cavities. Common symptoms include nasal congestion and
discharge, headache, and pain in the region of the upper jaw, eyes, cheeks or ears.

1) Salamba Sirsasana, 2) Ustrasana, 3) Halasana, 4) Janu Sirsasana,
5) Paschimothanasana |

BRONCHITIES : This condition is caused by inflammation or excess mucus in
the bronchi, the airways connecting the lungs to the trachea or wind-pipe. The common
symptoms of this condition are shortness of breath, wheezing and coughing. 1) Savasana,
2) Salamba Sirsasana; 3) Ustrasana, 4) Halasana, 5) Viparita Karani

ASTHMA : In this condition, the airways of the lungs are constricted, causing
tightness in the chest, bouts of coughing wheezing and breathing difficulties. The
inflammation of the air passages can become chronic. Asthma is usually caused by
allergies or stress. 1) Dandasana, 2) Virasana, 3) Tadasana Paschima (Namaskar),
4) Ardha Chandrasana, 5) Uttanasana | ; :

(C) DIGESTIVE SYSTEM

_ " All the food we eat has travel an average distance of almost 11 mitrs.(35 feet)
through the body. It passes through the mouth, gullet, small intestine and large intestine.
Food interacts with the saliva and with the secretions of the pancreas, gall bladders and
Tliver and is broken down by digestive enzymes and acids during this process,
nourishment is absorbed by the body. Regular practice of these recommended asanas
| effectively alleviates digestive disorders. -

" INDIGESTION : This condition is associated with upper abdominal pain,
discomfort or distension which is either intermittent or chronic. Other indications are
nausea, vomiting, acidity and a constant feeling of being full. 1) tadasana, 2) Ardha
Chandrasana, 3) Marichyasana, 4) Janu Sirsasana, 5) Paschimothanasana
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CONSTIPATION : For some people, the elimination of waste from the body is
difficult, infrequent and sometimes painful. This is often accompanied by a feeling that the
bowels have not been completely emptied. 1) Salamba Sirsasana, 2) Janu Sirsasana,
3) Paschimottanasana, 4) Halasana, 5) Viparita Karani

DIARRHOEA : This condition is characterized by the sudden onset of frequent
watery stool, and is usually the symptom of an abdominal infection. It is associated with
abdominal pain or distension, vomiting, fever or chills. 1) Savasana, 2) Supta Virsana,
3) Setubandha Sarvangasana, 4) Salamba Sarvangasana, 5) Viparita Karani

GASTRIC ULCER : These are raw areas in the gastro-intestinal tract, caused by
the erosion of the stomach lining by acidic digestive juices. The usual symptom is
abdominal pain when the stomach is empty. 1) Uthanasana, 2) Salamba Sirsasana,
3) Ustrasana, 4) Marichyasana, 5) Virasana

(D) HORMONAL SYSTEM

Hormones are Natural Chemical Substances which control certain major functions
of the body. Hormones are secreted by glands, which include the thyroid, parathyroid,
pituitary, pineal and adrenal glands, the testis and the ovaries, as well as the islets of
Langerhans in the pancreas. Regular practice of the recommended asanas helps to ensure
an effective secretion of hormones into the blood stream.

OBESITY : This is a condition of excess body fat that is 20% greater than the
individual’s desired weight, Obesity is often caused by Cushing’s syndrome, hypothalamic
disorders, genetic factors taking corticosteroid drugs, excess calorie intake or lack of
exercise. 1) Uttanasana, 2) Virsana, 3) Marichyasana, 4) Ustrasana, 5) Ujjayi
Pranayama _
~ DIABETES : This is the most common of all metabolic disorders. Its symptoms
include frequent thirst and Urination, excessive hunger, weight loss, and nausea. The
condition is caused by insufficient insulin production in the pancreas. 1) Supta virasana,
2) Paschimottanasana, 3) Viparita Dandasana, 4) Ustrasana, 5) Halasana

(E) MUSCLE, BONES & JOINTS

The human body is composed of bone and muscle. The bones that make up the
skeletal frame of the body are attached to each other by joints, which are held in place
by strong ligaments and muscles. A muscle contracts or relaxes to move the bones
connected to it. Better muscle function means a fitter, stronger body. Practicing yoga
strengthens the bones, improves co-ordination of the muscles and provides a non-invasive
way of treating aliments that affect both.

MUSCLE CRAMPS : These occur when a muscle in the limbs or abdomen
contracts with great intensity and does not relax. These are often caused by exposure to
heat. Cramps in the chest or arms, however can indicate a heart attack and require
immediate medical attention. 1) Dandasana, 2) Swastikasana, 3) Paschimottasana,

4) Ustrasana, 5) Janu Sirsasana

N
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BACKACHE : The common cause of this condition are either stiffness in the

ligaments or muscles, excess weight, strain, arthritis, or tears in the ligament or muscles,

poor posture resulting pain in this area. 1) Ustrasana, 2) Marichyasana, 3) Dandasana,

4) Bharadvajasana, 5) Setubandha Sarvangasana

CERVICAL SPONDYLOSIS : This is a degenerative disease of the spine
caused by wear and tear on the joints between the Cervical Vertebrae. Also called
Cervical Osteoarthritis, the symptoms include pain in the arms and neck, headaches and
1) Bharadavajasana, 2) Ardha Chandrasana, 3) Viparita Dandasana, 4) Adhomukha
Virasana, 5) Setubandha Sarvangasana

Asanas will help transform an individual by taking the person away from an
awareness of just the body towards the consciousness of the soul.

It is said that :

“Health is not a commodity to be bargained for.
It has to be earned through sweat.”

Think that the whole work is upon your shoul-
ders. Think that you, young men of our mother-
land are destined to do this. Put yourselves to
the task. Lord bless you. Preach the new ideal,

the new doctrine, the new life. Preach against
nobody, against no custom. Preach neither for nor
against caste or any other social evil; preach to
let “Hands off” and everything will come right.
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A STUDY ON AWARENESS OF EDUCATION AMONG
PEOPLE OF MOLLAKHALI ISLAND OF SUNDARBAN,
24 PGS (SOUTH), WEST BENGAL

- Dr. Debabrata Debnath (Lecturer)
R. K. Mission Brahmananda College of Education, Rahara

INTRODUCTION :

Etymologica!ly, the term ‘Education’ has been derived from ‘Educere’, ‘Educare’ and
‘educatum’, which means drawing out, the process of nourishing and method of

| instruction respectively. In short, education may be explained as the process of drawing

out the best from the human being and nourishing the best in and through the physical

| and socio-cultural environment. According to Swami Vivekananda, “Education is the
| manifestation of perfection already in man.” The inner meaning of this sentence is that
| every children is born with some internal potenliality, education is the process,- which-
| draws out and nourishes those potentialities, so that, every human being may become an

important part of the society and as a result, the hole society achieves a unique position,

| without which a nation can never be advanced.

" Realising this importance of education, UNESCO arranged a conference in Jomtien

| of Thailand in 1990 and raised a slogan ‘Education for all’ (EFA). In the year 2000, in

another conference in Dakar, the capital of Senegal, special emphasis was given on this
EFA. As a result, various developmental schemes or projects have been launched |
specially in the third world countries for the development of education, like ‘Sarva Siksha
Aviyan’ in India. | '

Sarva Sikksha Aviyan is nothing but the materialization of the concept of Mid-day-
meal as highlighted in National Educational Policy — 1986. A global task has been taken
to search the actual condition of education level of the society. In this connection, the
B.Ed students of 2004-05 session of R.K.M. Brahmananda College of Education,
Rahara, visited the Mollakhali Island of Sundarban, 24 Pgs.(S) W.B. on March 2005,
to make a survey on educational awareness of parents and students of the said area, as
a part of Community Outreach Activities of their Curriculum. The present researcher ac-
companied the students as a guide. This is a report on the basis of data collected by the
students by a costructive interview schedule.

OBJECTIVES OF THE STUDY :
The Objectives of the study are as follows :
a) To gain experience of collecting data through interview
b) To increase the observational ability
c) To determine the effects of various factors on education
d) To determine the effects of various factors on education
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) To realise the status of consciousness of general people on education.

) To be accustomed with the livelyhood of a underdeveloped area.
DATA COLLECTION :

Intenl'l(':\evpl\zg t}tfse Ol?jectives in mind the students collected data from the said area.
was also folzl18 A prOngure for this purpose. Apart from it, observation method
pre-prepared (_)v:ed .to collect information about socio-economic status of the people. A
were gridedlp erlv1ew schedule was followed. Total 94 students were in the team. They
interviewed 4H(11ﬁ(‘) groups and they collected data from 10 different areas. Each student
infer tiierent people of seperate families. Thus 94x4, total 376 people were
nterviewed. Half of them was male and another half was female. Among the 376
duy p §heets, 80 sheets were randomly selected by the present researcher for this
study. An interview schedule is given with this report. [APPENDIX — I]

TABLE 1
SL.| No. of | Monthly |Educational| Educational Effect of Effect of
NO| Family | income of| status of status of ABConD | ABConD
Members | the Family | parents students in %
D
A B C DSG |[Do|[Aa|B|lc| Al B|C
! 4 100000 | VILVIL |UAix | NI |+ | - |~ |58%)| 76%]| 91%
2 5 1000.00 IL,IL UA, 2 |- |- ]-
3 4 800.00 X, VIl |UAUA|NL | + | - | +
4 5 900.00 M, VIl |ILUA |NL |- |- |+
5 s | w000 | LI |vom |1 |- |- |-
6 8 1200.00 VI, IV VIL V, L| 2 - - | =
VA, UA
7 5 1000.00 IV, IL IX,UA |1 - - | -
8 6 800.00 XV I 3 - | -1-=
9 6 700.00 IL, IL IV, VLVII| NIL - B -
10 4 750.00 VIV UAUA| NL | + - | =
1 4 850.06 IL, I II, NS NL | + - | -
2 7 1000.00 IL,IL uvo | NL| - | - |-
' ‘ VII, BAA,
B.A
13 4 800.00 VIII, VI LI NL | + I
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Effect of

SL.| No. of | Monthly [Educational| Educational Effect of
NO| Family | income of | status of status of | A B,Con D | AB,C on D
Members | the Family | parents students in %
D
A B C DSG DO | A B| C Al B|C
i 4 100000 | LV X 1 + -]
15 5 3000.00 X, IX MUA |NL | - | + |+
16 3 1000.00 aY UA N T
17 5 7000.00 BA, IX XVl |[NL | - | + |+
18 6 3000.00 HS,M |IVHS, [NL | - | + |+
BA
19 10 1500.00 IL, IL LOLV| NL | - - | -
2 9 200000 | VILVOD |LIVV|NL [ - | - |-
Vi
21 5 800.00 IL, I v |z |- | - |-
2 4 15_00.00 X, X HS,BA| NL | + - |+
P% 5 1000.00 vimo | VviM|NL | - | - |-
2% 4 900.00 VLIV |NS,I |NL | + | - |-
5 100000 | LV vixi [NL | - | - | -
% 4 800.00 V, VI A UA[NL | + | - | -
27 7 1400.00 . IL, VI LV,VI
VI NL | - | - |-
) 6 1000.00 IL,IL LIV, V],
VII NL [ - | -1]-
2 9 1000.00 L, IL I, I, VI
VI 2 S (R
30 7 5000.00 VI, IX UA, I,
VLVI |NL [ - [ + |+
31 8 1200.00 L, X NS, 11,
VM NL | - - |-
32 4 1500.00 X, VI Vi 1 + .

h
- Anwesa—51 ) !

H




Effect of T

SL.| No.of | Monthly |Educational| Educational | Effect of
NO| Family | income of | status of status of ABConD | ABConD
Members | the Family | parents students in %
D
A B C G 1o |AlB|lc| Al B ¢
33 4 1100.00 V, VI UA, 1 NL |+ | - | -
U 5 120000 | vvm | vi v
HS NIL - - | -
35 4 600.00 VIL VI | NS, I NL | + | - | -
% 6 800.00 LIL vixx| zL | - | - | -
37 4 800.00 viv o |vvi [N |+ | -] -
38 150000 | VILV [ X |1 I R
3 5 800.00 I, I tm | N | -] -] -
40 12 2400.00 LIV [ VILIX | 3 |l - | =
41 1500.00 I, I Y| 2 R [
) 6 200.00 Lvl |LILIV|]1 _[-1-
43 6 4200.00 I, IL M 3 - + | =
44 4 . 1500.00 IL, IL UA VIII | NIL + - | -
45 8 8000.00 IV, IL I MLBA| 2 - + b -
46 4 2000.00 VL IL IV, VIl | NIL + |+ |-
47 4 1000.00 IL,IL NS, I NIL + | - | -
48 3 700.00 VIIL, I NS NIL + | = | -
49 6 2200.00 IV, IL UA NIL - - | -
0 3 2000.00 IV, IL UA NIL + + | -
51 4 300000 | VL, v : 1= -
) 3 200000 | LIL UA NL |+ [+ |-
53 3 1500.00 v, IL HS NL |+ |+ | -
54 3 1500.00 vV, M I NL |+ |+ | -
55 4 | 150000 | VI IVHS |NL | + | - | -
56 5 850,00 IL,IL i 2 |- - T-
57 10 5000.00 M, IV LH.S,B.A] NIL - + | -
=Caves 2 ) =




N?L No. of | Monthly |Educational| Educational Effect of Effect of
NO| Family | income of | status of statusof | AB,ConD [ AB,ConD
Members | the Family [ parents students in %
D
| h B C DG | DO |Aa| B|lc| a] B[ c
38 3 2000.00 IV, IL UA NL | + + | -
59 4 800.00 L, IL mvi [NL |+ | - |-
€0 3 1000.00 BA, VIl |XI NL [+ | = |+
6l 7 100000 | X 1IL vivi [nL | - |- |-
62 7 1000.00 ILILL v VI ) I
63 3 120000 | LI \ NL |+ | - |-
| & 6 2000.00 VIL V VILIX |1 N I
| 6 4 - 1000.00 L L NS, VI |1 + |- |-
66 3 800.00 IL, IL UA NL |+ |- |-
67 8 4000.00 V,IL IV, S, 1,
I, vil | 2 - |+ |-
| 68 - 9 4000.00 V,IL NS, I,
VLIX |2 = b - [=
69 5 1500.00 IL,IL NS I N I
70 5 3500.00 VI, I Vi 2 - + | -
7 5 800.00 mvm  |Lvv (N |- |- |-
4 800.00 IL, IL IX | + - | =
7 6 1000.00 v, IL NS, I NL | - - |-
74 3 5700.00 VI, V M NL |+ | + |-
75 3 800.00 VLIL, I |NL + N
76 3 900.00 VI, V X NL |+ | - |-
7 5 1200.00 VILIL |NL 2 R R
78 8 1500.00 VIL IL NSI 4 - | - |-
) 5 2000.00 IL, IL LOLVI|NL |- | + |-
80 6 5600.00 IL,IL vV,
VI, VIII | NIL - + | -
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" NOTATIONS USED :

DO - Drop Out

SG - School Going
M - Madhyamik
H.S. — Higher Secondary
IL - Illiterate

B.A - Bachelor of Arts

U.A - Under Age
INTERPRETATION : y L
theserl;(;jius:ﬁfy or analyse the results, one has to depend on SO ;efﬁtztﬁg;eai and
teriagare .ena should pe based on some pre-determined assumptions. P Cri-
: 10. of family members, monthly income of the family and educational status of
parents. It was assumed that these three have positive or negafive effect on the educa-
tional status of students, . ,

‘No. of family member is a vital point in education. Generally, it may be said that 5
family with minimum number can look after its children properly and it is also true in case
of education. On the other hand, the opposite situation is seen in @ family with maximum
members. In a developing country like ours, govt. has already taken many Projects to
create awareness among people in this matter. From the socio-economic point of view, it
is said that, now-a-days, in a nuclear family, number of members should not be more than
4. So, in this study, the researcher took the number 4 as a standard in identifying its
effect on educational status of students. From Table-1, it is also shown that where the
no. is more than 4, the case of drop out is maximum there and where no. is not more
than 4, the droupant is minimum. But there were some exceptions, €.g. in cases of SL,
NO - 14, 32, 51,65 and 72. In cases of these families, though the no. were 4 or less,
but there were same cases of drop outs. It is assumed that inspite of being a small family,
another factors were so influential that there occurred such situations. But if the no. of
family members would only be the condition of drop out, such incident would never take
place.
The second criterion was : monthly income of the family. It is said that, money is the
main oil, which runs all the social machines smoothly. So as a social process education
also needs some feedback from moneytary ground for its smooth running. Though gowt.
has already taken various projects to minimise the moneytary burden from the general
people, but a minimum spare of money is always required for smooth running of educa-
tion. Economists say that, in a rural area if the minimum monthly income of a family is
Rs. 500/= per capita, the family may expend on minimum requirement of education of the
children. In this study, in cases of SL. no-15, 17, 18, 30, 43, 45,46, 50-54, 57, 38,
67, 70, 74, 79 and 80 - it is seen that, total income is more than Rs.500/= per capita
and this has a positive influence on education of their children and cases of drop out is
minimum. But in other cases, the picture is quite opposite. As here also this criterion is
not only the factor of droup out. So some exception cases are also in the Table.
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The third criterion was educational status of the parents. It is examined by many
educationists and researchers that, generally if the parents are not educated at least upto
the 8th standard, they cannot provide education to their children properly, because to
realise the actual necessity of education of children, the knowledge of minimum 8&th stan-
dard of the parents is required. In the present system of formal education, the basics of
3 R’s are taught upto 8th standard. If a person cannot complete his education mimimum
upto this standard, then he or she may not be called educated. Generally in rural areas
where most of the parents do not require the application of education in their daily life or
in their earning of wages or livelihood, there they may forget their past knowledge or
learned matters as a result of no practice. But if they are educated themselves minimum
upto 8th standard, they may have some real interest in education of their children. It is
| also true in case of this study. Where parents are educated minimum upto 8th standard
| there the case of droup out is nil.

Finally, the effects of no. of family members, monthly income of the family and
educational status of the parents on educational status of children are shown in
‘percentage. These are 58%, 76% and 91% respectively. It is also to be kept in mmd
that, the percentage is drawn on the basis of negative effects.

The effects are shown below in a piegraph.

[*®] = Effects of no. of family
members = 26%

] = Effects of monthly income
of the family = 34%

[]= Effects of educational
status of parents = 40%

The educational status of students and the population are shown below in different

histograms.
HISTOGRAM OF EDUCATIONAL STATUS OF STUDENTS
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HISTOGRAM OF EDUCATIONAL STATUS OF THE POPULATION
Y

180
170
160
150
140
130
120
110

No. of People

BRE8&E833 BB

1

S

IL NS-VI VII-M XI-HS Aboe X

S

Educational Status

Fig. - 2

CONCLUSION :

If we again look at the objectives of this study, we may see that, the main objective
was to search the educational and social status and awareness of the people of the said
area. The interview schedule used in this study for collecting information was not full
proved. The time for data collection was not enough for such a vast work like this. The
common folk is not ready to answer all types of questions all the time, they often try to
hide the actual data due to their ignorance or any sorts of fear or hasitation. The inter-
viewers were not well trained to do such work. Some personality factors also affected
the mode of data collection, — these combined together, raised down the reliability and
validity of the study. It may not be accurate from view point of research methodology,
‘but, as some’ common procedures were followed in every steps of the whole work, and
every criterion is tested with some assumptions, the result may demand a little bit of
credit. But it should be kept in mind that before taking any scheme or project on this
subject a vast, scientific and methodological research is necessary.
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APPENDIX -1

RAMKRISHNA MISSION

BRAHMANANDA COLLEGE OF EDUCATION
P.O. RAHARA, KOLKATA - 700118.

Community Outreach Activities Ward No......ooovreneee.

MUIICIPALEY +.vvvveereieeeniereeeeenireescree et seeten e s sae st s enens b s sa et sasasassserasasssnsnssasses
HOIAINE NO ..ottt sa bbb s s s s sa R s m s e0
Name of Head of HOUSEHOIA..........covueviiviieiiriacriersssiesccneeeeseacionsasasnssssssenssssasass S
Name Of the reSPONAENL ........c.cccuiueiiuiiiriieciiinii et
RELZION ...oevietiietes ittt eb bbb s
Type of family : NUCIEAI/TOINE ......covvruiiriieiirinneese i ser s
Total family MEMDETS .......ccccovuiiurimmirerimrrierins st e e
Description 0f MEMDETS : .....cviiuiiueinreniseriseieriencisisis st faerer

z A
o.

Name | Relation to| Sex |Age| Marital | Educational Occupatin Incoing'
' Head .status | Qualification per month

10.
11.
12.
13.
14.
15.

Total MONLhLY IMCOME wevvevvserssssssssssssssssisssssssssssssssssssssssssiss st s
Number of children attending SChOOL c.....ovvivriririmmmiiinsisisssnse e
NUmber of Children ArOPOUL .....ceusmeercerimmimsssssssssssssissmmmissssssssssssssssssssnss s
CAUSES OF ATOPOUL ..vovvvrerresarensssssrssesesssssbssm st b
DUFALON OF SEAY .vvvvvvervrseessssessssinessesssssscssssossias sttt R
Previous place Of TESIAEIICE ....oovuerersseimsimmrissssmmssssessssis s
Other related information what you think importantly ........ccvemcrcisimcinimssmsnesscesens:

Date : Signature of the Interviewer
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“I have mounted on butter muslin some of the scrolls I got from the villages,

and now there are seven of them hanging in my room (including one of Biren and

one of Santosh). Which makes a very original decoration — they look very nice

and visitors admire them. Isan’s Sahibpat hangs in my office at college. What news

of Isan ? Did he finally get his cataracts removed in a free bed at Midnapore ?”
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“Please do your best to help get some temples repaired in the coming winter
season— it would be such a pity if clash of personalities held up the work. We owe
so much to those men in the past who have enabled the temples to come down to

»
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b s Many thanks for your letter of the 23rd, supporting our appeal to
preserve the old temples of Bengal. I'm afraid it is a very difficult task to persuade
the owners and devotees of temples that temple art should not be whitewashed and
coloured, as this is a deepseated habit all over India. Only last Sunday Hites Sanyal
and I visited the temple at Baghnapara near Kalna, which dates from the early 17th
Century, and has a number of very important early terracotta plaques, but all of
them were hidden under thick layers of whitewash. I’'m afraid the owners and
devotees care nothing for the art — their concern is only with the holiness of the
image. Only the efforts of people like you can slowly spread awareness of the value
of these terracottas as art, and the habit of appreciating them.

No doubt you are right that there is a connection between art & food - a living
culture is an integrated whole, and villagers who do not care about the state of their
temples probably will not care about the efficiency of their agriculture either. But the
essential problem is economic — over-population, fragmentation of land, etc. All
Countries passing from the old agricultural order into the new industrial order, or
from the old religious order to the new rational order, face this problem of aesthetic
degeneration, loss of taste. Furthermore the old religious art was not created merely
in order to look beautiful, but as an expression of faith, its value as much magical or
symbolic as aesthetic. In the new order of civilisation, when ancient art is collected
into museums, or ancient temples are preserved as ‘monuments’, an entirely new
order of aesthetic values is evolved, and naturally this takes a long time to penetrate
down to the mass of the people, who in India today are lost between the old order
and the new, lacking the convictions of either .......”
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